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1. Introduction

Incidents of communal violence, rioting and civil conflitsplace hundreds and thousands of Nigerians
yearly, with children constituting over half of thod&eated by such emergencies. Children in
populations hit by conflict may be exposed to physical videdeprived of access to school and other
basic services, and be vulnerable to spontaneous recntiitme med gangs. Vulnerability to abuse and
exploitation is increased when children become sepanaigdtheir families as they flee to escape the
violence. Despite the problems faced by children in emergg in Nigeria, evidence collected by Save
the Children indicates that many of the agencies defigdrumanitarian assistance are unprepared to
respond to children’s specific needs. To help overcome thishgarovision, Save the Children
instigated a training programme for NGO and government stathdd protection in emergencies
between February and July 2005. This toolkit is a redudtarning from the four training courses
developed for this programme.

The toolkit is intended for those wishing to undertake tngirmin child protection in emergencies with
NGO, UN agency or government staff. Although it is @ity aimed at a Nigeria context, it is hoped
that many of the tools developed will also be helpfudtimer settings. The toolkit provides basic
information on key issues to be covered by such trainiagrpmmes, and suggests a range of
participatory tools for trainers. It is organised intosctions. Following the introduction, the second
section deals with basic elements of a training progranmaluding the importance of using
participatory learning styles and factors to consider insmdesign. It is recommended that all trainers
read this section before they begin the process of damgldraining courses. The third section provides
tools for trainers on a range of issues that relathitd protection in emergencies. It is split up according
to the following themes:

* Human rights and child rights

* Introduction to child protection in emergencies

* Exploitation and abuse

* Preventing violent conflict

» Education in emergencies

* Avoiding separation and caring for separated children

* Recognising diversity in responding to emergencies

» Co-ordination and community mobilisation

» Child participation and communicating with children

» Contingency planning

* The training of trainers

It is not intended that trainers use all of the toots/joled in a single training course. Instead, it is hoped
that they will select tools according to the identifiedrhing needs of participants. The fourth section
suggests three possible itineraries to assist in the gg@deelecting tools for specific groups of
participants:

* A1 day training course for managers

» A 3 day training course for practitioners

» A series of 3 day training courses for practitioners

The penultimate section provides suggestions for field wgekcises which can be used after or between
training courses to enable participants to apply theinieg.

The final section is made up of handouts that are esféa in the body of the toolkit and should be used
to support the exercises.



2. The basics

The value of participatory training

The use of participatory training techniques is promoted throughisuoolkit. Participatory training

occurs when the trainer encourages those taking pattamang event to use their own experience and

skills to generate learning. Rather than lecturing ppeids on what they ‘need’ to know, the trainer will

support participants in reflecting on their existing knowletdgdevelop their own answers to questions

posed. This may be done in a variety of ways, including:

» Trainers may split participants up into small groups andigen to share their experiences to
generate answers to a set list of questions.

* Role plays, games or case studies can be used to encpartigi@ants to reflect on a subject.

» Participants may be split up into pairs and asked to quikiynstorm on a particular issue.

Participatory styles of training have been proven tintetane again to be more effective than lectures,
especially with relatively small groups of participanExperience has shown that adults are much more
likely to learn if they are actively involved in the pess. Generally, adults forget a large proportion of
what they have been told through lectures as they quigdgme bored and lose their concentration. In
contrast, if adults have to actively contribute to dismurss or exercises, they are less likely to become
restless, and more likely to remember what they heawenl. Participatory training also gives a group of
individuals the opportunity to share experiences and leanmdirte another. Lectures simply enable one
self-proclaimed ‘expert’ to impart their knowledge to every else.

Designing training courses

Trainers using these toolkits will have to select ftbmwide range of tools on offer to create a training
course tailored to the particular needs of those takirtg paorder to design an effective training course,
they will first need to provide answers to the following sjigns:

Who will take part in the training?

It is important to assess who needs to be trained in tordeing about effective change in the area of

child protection in emergencies. It is necessary toidensvhich organisations and individuals have a

major impact on what happens to children when violentlicobeimerges or natural disaster occur.

Groups may include:

* Boys and girls in conflict affected communities

* Parents and other community members

* Religious groups and religious leaders

» Community based organisations

* Community leaders and politicians

» Senior managers in Non-Governmental Organisations (N@&Dd)United Nations (UN) or
government agencies

* Practitioners in NGOs, and UN or government agencies

As these groups are likely to have different levels ofieustanding and training needs, it is not advisable
to train all of them together. For example, if childeea combined in a training session with community
leaders and politicians they may not understand all gbtbeeedings and be too intimidated to
participate fully. Senior mangers make decisions aptiiey level, and, in contrast to practitioners will
not need detailed information about how to interact wititdren. If resources are limited, decisions will
have to be made about which groups should be prioritised.

Trainers will also have to decide how many people takieip&raining courses. As stated above,
participatory training tends to work better with smallerupp® As a general rule, it is not advisable to
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include more than around 25 participants in participatorgitrgisessions. Of course, if there are a large
number of trainers, it will be possible to split largeoups up, and to run two training courses
simultaneously. Training is hard work, and it is usualfypad idea to have more than one trainer per
training course.

Why is this training needed?

Trainers should reflect on what gaps in understanding #easneed to be filled by a training course.
Here it is important to assess the existing knowledge gpetriences of participants to ensure that
training courses are aimed at the right level. Ihirg is too simplistic, participants will quickly get
bored and switch off. It courses are too ambitious, aayer lot of complicated topics quickly,
participants can become confused and disillusioned.omlyeway to fully assess training needs is to
speak with potential participants and find out existing Eweékexperience, knowledge and understanding
of issues relating to child protection in emergencies.

What are the objectives of the training course?

It is unlikely that training courses will be able to covkgaps in knowledge and understanding identified
by an analysis of training needs. Trainers will need tkendcisions about which issues to prioritise.
Here they should think about essential changes thattod¢ekle place in order to make life better for
children affected by emergencies. It is then import@ebhsider the issues that will need to be covered
for participants to contribute to these changes. kamele, for politicians, it may be most important to
ensure that they recognise the problems that childrenrfameaergencies and are committed to devoting
sufficient resources to this area. It may be legsortant for them to have an in-depth understanding of
what to do to meet children’s needs when an emergencysockucontrast, community based
organisations may already be committed to helping childueimg times of emergencies, and instead
requite the skills and knowledge to respond effectivelg ariority.

To ensure that everyone who is taking part in the traioingse is clear about what the programme is
trying to achieve, it is a good idea to write down a listlgectives for the course. This will help trainers
to select appropriate tools, and to evaluate whethestdha course has been successful. It will also
enable participants to understand what they should hophieva by the end of the programme.
Examples of course objectives are included in Sectiditiioreport.

Trainers should always share objectives with particgpanthe start of the training course, and make sure
that everyone has similar expectations about coursemes. Participants should be given the
opportunity to comment on objectives, and trainers opestilling to change these objectives once they
have listened to participant’s views. It may be the tasethe training course is covering areas that
participants already feel they have extensive knowledgar ¢lfiat there are major gaps in understanding
that trainers have not covered through the coursee & important to gain an understanding of the
perspectives of as many participants as possible. Thentarf the course should not be changed just
because one or two of the more vocal participants thistkould be.

How long will the training course last?

Decisions about how long a training course should lastdiepe a number of factors. The learning
needs of participants, the identified objectives of th&se, resources available for training, and the
amount of time participants have free to take part Wiheed to be considered. Some participants, such
as senior managers, or politicians, often have only Mmted time available and courses may need to be
crammed into less than a day. Other groups might have time to take part, although careful
consideration will still need to be given to the duratiod timing of the course. For example, children
and parents are often busy with school or work duringl#lye so courses may need to be spread over a
number of weekends or evenings. Practitioners may ma@dag days or even weeks of training to cover
all of the key issues. However, as they are unlikelygt@ble to take long periods of time off from their
regular work, training programmes will need to be spreadhtwi series of separate sessions. This also
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gives practitioners the opportunity to apply their learniegeen sessions. Once a time-frame for
training courses has been identified, it is importanotdagck to the objectives and check that they are
realistic for the time available.

Where will it take place?

Training is most likely to be effective if it takes planea quiet location away from the disturbances of
everyday life. If training is over an extended period; d@ften helpful to take participants away from
their regular workplaces to avoid constant interruptemms distractions. If training involves short
sessions within communities, it is still a good idea to fmwheswhere relatively quiet for the training
session, for example, a school, or a community mggtlisce. Participatory training often involves group
work so participants must have enough room to move ardurglnot always necessary to spend large
amounts of resources on training rooms, and existing fasibhould be used where possible. Key
stakeholders should be encouraged to offer their own vémagesf charge as a contribution to the
project.

Which tools will be used?

This toolkit provides a wide range of different tools tinainers will need to select to meet the objectives
of their course. To help trainers do this, the aimsaoheof the different tools are included with each
exercise. These should be matched with the coursetiobgto ensure that all key topics are covered.

Key elements of a training course

What ever the length of the course, the objectivetheparticipants, all courses have a number of key
elements:

Introductions and ice-breakers

At the start of the course, it is important for mexis to introduce themselves and to give participants a
chance to get to know each other. It is often a goodtadda an ‘ice-breaking’ exercise to make
everyone feel relaxed and encourage them to take paampieas of ice-breaking exercises are included
in Box 1 below. As stated above, trainers should ialsoduce the objectives of the course and give
participants the opportunity to comment on them.

Box 1: Ice-breaking exercises

» Split the group into pairs and get the participants torunte’ each other for 5-10 minutes, finding
out key facts about their partner, such as their nageipation, likes and dislikes, and expectations
about the course. If participants already know eaatr pimcourage them to find out something new
about their partner that they didn’t know before. tiPgants should then introduce their partners tp
the rest of the group.

» Ask participants to stand up in turn and introduce themselv@snake this enjoyable, encourage
participants to reveal something interesting or amusingtahemselves e.g. a hidden talent or a
favourite place.

* Get participants to write down five key words whichatsdmething important about their lives on ja
post-it note which they should then stick to themselvesk participants to move around the room
introducing themselves to their fellow participants, andifhg out what stories lie behind each of the
key words.

» Ask participants to stand in a circle and get them to tradall to each other, shouting their name
each time they throw the ball. Repeat the exerths&{ime asking participants to shout the name |of
the person they are throwing the ball to.

Establishing ground rules

Ground rules are the rules that help the course to rue smoothly. They may include: ensuring that
participants listen to and respect one another, turningnolffiile phones, and punctuality. Participants are
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more likely to keep to the ground rules if they set theemelves. In addition, it is a good idea for
participants to agree on some kind of sanction againsetiwo break the rules, for example, a small
fine, or having to do something embarrassing, like sing a sotigtrest of the group. One participant
should be given the task of noting down rule-breakedlan facilitator must be strict in ensuring that all
those who do not adhere to the ground rules are ‘punished.’

Re-capping

If courses run over more than a day, participants weidnto be constantly reminded of what they have
learnt. Experience has shown that reinforcing messagssential for making sure that participants
accumulate rather than replace knowledge as the cprogeesses. It is helpful to ask for two or three
volunteers to spend 5-10 minutes at the start of each dappng on what has been learnt the previous
day. This ‘re-cap committee’ should be encouraged to fooumly the key points covered and lessons
learnt, and to use innovative techniques to make the re-ssips& enjoyable and interesting.

Energisers

At certain points in all training courses, participantsldely to become tired and restless. This will
happen no matter how good the trainer is. Trainerpadrally overcome this problem by using
energising games to stimulate participants. Exampleadf ‘energisers’ are included in Box 2 below.
Often participants will have learnt games from previoasing courses, or will know songs or dances
that can be uses to energise participants, and it ®falso encourage participants to lead the energises
themselves.

Box 2: Energising games

* Make sure that there are only enough chairs in theedwc each of the participants. Ask participants
to name three fruits. Allocate one of these frtagteach of the participants in turn. Shout out the
name of one of the fruits and get all of the partisipavho have been allocated that fruit to swap
places. Take the seat of one of the participants gulsaving one participant without a seat. This
person should now call out the name of another fruiepeat the exercise. When the ‘caller’ shouts
out ‘fruit salad’ all of the participants have toegwplaces.

* Place a large mat on the centre of the floor anchtisl the participants to walk around it slowly.
Explain that the mat is a boat and that they arenswmng in a river. When you shout ‘crocodile’ all
of the participants must jump onto the mat. Any paréint left in the ‘water’ is out. Gradually fold
the mat to reduce its size, making it harder and harderafticipants to get onto the ‘boat’ until there
are only one or two participants left.

Evaluations

It is essential to evaluate training courses to assmgsvell the course is going and if objectives are
being met. Evaluations should take place during the coardestrainers can solve problems and make
any necessary changes as they go along. TechniquesHarrsgoing evaluations are included in Box 3
below. Evaluations should also take place before apdtaft course to assess how much participants
have learnt. For example, participants can be askltlin a short questionnaire about child protection
in emergencies before the course begins, which isrépated at the end of the course to check how
understanding and knowledge has changed. It is importantki® snge that participants understand that
it is the training course, rather than themselves shaging tested through this process. All results must
be kept anonymous to ensure that participants feel cekx@ are not intimidated by the questionnaire.
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Box 3: Techniques for on-going evaluations

The talking wall

Write down three questions at the top of three sepahatets of flip chart paper:

*  What went well?

*  What went badly?

* Any questions?

At the end of each day, give participants post-it s@ted ask them to stick answers to each of the
guestions on the relevant piece of flip-chart paper. @&raishould review the answers provided by
participants and make any necessary changes to thegrairicess. They should also give participants
feedback on the problems identified and solutions devel@retanswer any outstanding questions.

House keeping committees

Ask for three to four volunteers to form a ‘house-kagmgiommittee’ to talk to participants about any
problems they are facing with training facilities, accordatmn or food provided. The house-keeping
committee should then work with the trainers to helpesthese issues.
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3. Tools for trainers on child protection in emerge ncies
This section provides tools on the following subjects irgdatio child protection in emergencies:

Human rights and child rights

Introduction to child protection in emergencies
Exploitation and abuse

Education in emergencies

Preventing violent conflict

Avoiding separation and caring for separated children
Recognising diversity in responding to emergencies
Co-ordination and community mobilisation

Child participation and communicating with children
Contingency planning

The training of trainers

Each topic begins with a list of learning points, folloW®y practical exercises for trainers to use. The
learning points cover the key issues that participants sigauridan understanding of through taking part

in the exercises. Each exercise covers a feweokdly learning points, and there is some overlap between
the aims of the different exercises. Trainers niit necessary need to do all of the exercises under eac
subject heading, and will need to select those most apg®po participant needs and the time available.

Many of the exercises require handouts and these dueeéacin Section 5 of the toolkits. Additional
handouts providing background reading on each of the subjectsrailable in a separate document.

Human rights and child rights

Key learning points

Rights are relevant to everyone. They are not songetlien, imposed by political leaders with no
idea about the needs of people in Africa. Instead,dhey set of universal laws which aim to protect
all individuals from basic forms of suffering and hardshyghsas a lack of food, physical abuse or a
poor education.
Children are humans too. They have the same rightdudts.aHowever, as their age makes them
particularly vulnerable to certain rights abuses theyodten in need of special protection. The
United Nations (UN) Convention on the Rights of theldC(CRC) was created to help ensure that
children receive this protection.
The CRC has been ratified by almost every countryanatbrld, including Nigeria. Governments
who have ratified the CRC have made a commitmentgare that all of the rights included in the
CRC are met. These include rights to adequate foaér wahnelter, and education opportunities.
Children also have the right to be protected from abndesgploitation, to play, and to grow up in a
safe and loving environment.
The CRC is guided by four basic principles:
0 Best interests All actions must be done in the best interesishdéiren. These should come
before political or commercial concerns.
o Participation: All children have the right to be involved in decisowhich affect them. The
only way to find out what is in children’s best intéseis to ask them their views.
o Survival and development All children have the right to survival and to developtmand
efforts must be made to ensure that these rightgrarsoted.
o Non-discrimination: All children, defined by the CRC as boys and girls thas 18 years
old, have the same rights, regardless of their ageg#axicity, class, religion etc.
Children’s rights do not stop once an emergency begins, otsahust be made to ensure that
children are protected during this time.
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Exercise: Visualisation to explore human rights

Aims

By the end of this exercise, participants should:

» Understand that rights are not an alien concept, buesreant to the everyday lives of everyone.

Time needed
15 minutes

Methods

» Ask participants to close their eyes for a couple of mgatel think about the various forms of
suffering and hardships that happens to adults and childtbeiircommunities and in their country.

» Ask participants to open their eyes and share the formsfigring and hardship that they have
visualised, writing down answers on a flipchart.

» Explain that rights are the laws made by humans irlectiwe attempt to protect those who are
vulnerable to the suffering and hardship that they haveidledcr Emphasise that rights are not alien,
but belong to everyone.

Resources and handouts
* Flipchart paper and pens

Exercise: The reincarnation game

Aims

By the end of this exercise, participants should:

* Have a basic understanding of some of the differenéssthat are covered by human rights laws.
* Appreciate that rights apply to everyone, regardlesgef gender, ethnicity, religion etc.

Time needed
1 hour 30 minutes

Methods

* Explain that the aim of this exercise is to expkhe nature of human rights.

» Tell participants: “According to Buddhists, when people die,are reincarnated as something
different and return to earth. Imagine that you haed,dand find yourself in the reincarnation room,
which is the room you visit before returning to earthl tiAé people in the room will be reincarnated
together on an uninhabited island. Before you are reinteatngou have to decide the rules that will
govern life on the island. Remember that you don’'t kmdwat you will be reincarnated as. You may
be an old man, a young child, a disabled woman. You magbeated, or uneducated. So think
about this when you're deciding your rules.”

» Split into groups and give each group around 40 minutes to deveshparules.

» Allow each group to feedback in plenary. Emphasisethigatules that have been described are
basically human rights, and that they apply to evezyoegardless of their age, disability race, gender
etc.

Resources and handouts
* Flip char paper and pens
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Exercise: Group work - from human rights to child r ights

Aims

By the end of this exercise, participants should:

* Understand that, like adults, children have rights, butdhédren’s particular vulnerabilities mean
that they need special protection to ensure that tighits are met.

» Have a basic grasp of the UNCRC as a key tool for exgtinat children’s rights are met, including
knowledge of the four principles of the UNCRC.

» Appreciate that rights do not stop in times of emergency.

Time needed
1 hour

Methods

» Ask: Do you think children are human beings? Do they higi#srtoo? Explain that this exercise is
about exploring children’s rights.

» Split participants into small groups, and give each growréwith a picture of child on one side,
and an adult on the other. Allow the groups 10-15 minutes ¢&lgurainstorm on the needs of
children and of adults during emergencies.

» Ask participants to report back in plenary. Discusgtiméicular needs/ vulnerabilities of children.
Explain that child rights are all about providing spepiatection for children during emergency and
‘normal’ periods.

» Briefly present the history of the CRC, explaining thatas developed as a tool for promoting
children’s rights. Emphasise that the CRC has bdédredaby almost every government in the world,
including Nigeria, and that governments, and other adwt®& & duty to fulfil their obligations under
the CRC.

* Introduce the four general principles of the CRC usinglthgram in Box 4 below to emphasise the
links between the four principles. Ask participants whay understand each of the principles to
mean, and to provide some examples of why the principéeselavant during times of emergency.
Use the checklist in Box 4 below to ensure that alliksues are covered.

» Ask: why are children’s rights important in an emergetmytext? Ensure that participants
understand that children are particularly vulnerable inrgerey situations, and that even though
‘normal’ life may be disrupted, their rights contintweapply.

Box 4: The four principles of the CRC

Best interests

Survival and
development

Participation Non-
discrimination
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Best interests: It is important to always act in the best interegtshildren. In a conflict situation,
this might mean putting aside political concerns. Kan®le, governments may be encouraged to
support to forced repatriation of refugees or victims affiaking owing to worries about illegal
immigration or the diversion of resources away froroge living in countries containing large
numbers of refugees. Whilst agreeing to forced repatriatight help governments in their
relationships with their neighbours, it is unlikely to bechildren’s best interests. Children may
return to violence in conflict ridden areas, and may laeksupport needed to meet their basic
survival needs. Trafficked children are commonly sexuallyebasd exploited and as a result,
stigmatised by their communities once they return.

Participation: All children have the right to be involved in decisiavisich affect them. It is hard to
determine what children’s needs are during emergencies walbtudlly asking them. For example,
adults often assume that the immediate needs obdelichildren stop at food and shelter. Howeyver,
experience has shown that for children in many emergahgtions, safety and security in refugee
or internally displaced person camps, is just as imaprtFor example, if suitable sanitation is not
provided, teenaged girls are often made vulnerable to salzuaé in their hunt for a private place tp
go to the toilet.

Survival and development: If children’s survival and development rights are not rihés,
impossible for them to meet their other rights. Masidamentally, a dead child has been denied the
right to life. These rights are often threatenedriremergency situation, by, for example, a lack of
access to food, shelter, clean water and schooling.

Non-discrimination: All boys and girls have rights regardless of their dgeel of disability,
ethnicity, religion or any other status. Some emergsitaations may put these rights at particular
risk. For example, conflict between two ethnic orgielis groups can mean that children from
minority groups are suddenly discriminated against in tleemrounities or schools.

Resources and handouts:

Flipchart paper and pens
Cards with picture of a child on one side, and of an atuthe other.

Introduction to child protection in emergencies

Key learning points

Emergencies cover a wide range of different eventkjdimg natural disasters such as floods or
droughts, and conflicts between religious and ethnic grodpgergencies can be relatively short-
lived, or have long-lasting impacts which affect populatitor years.

Nigeria has a long history of conflict related emergena&th a repetition of similar patterns of
violence between religious and ethnic groups, and ovdrtlanugh the decades.

Children are particularly vulnerable in times of emergengll types of emergency are likely to have
a disproportionate impact on boys and girls, as comparadults. However, children’s needs will
vary between different emergency situations.

Children are not a homogenous group. Responses to emesgenisieconsider the varying needs of
girls and boys, older and younger children, children amttl without disabilities, children from
different religious groups etc. Efforts must be madtilfil the rights of all groups of children.

Child protection in emergencies simply means working tamise the negative effects of
emergencies on children.
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Exercise: Time-lines on the history of emergencies and conflict in Nigeria
Aims

By the end of this exercise, participants should:

» Be aware of the different types of emergencies that¢ hffected communities in Nigeria

» Have reflected on the repeating patterns of disputeseketveligious groups and over land that have
caused conflict over the years.

Time needed
1 hour

Methods

* Explain that the purpose of this exercise is to exglogenature of emergencies in Nigeria and
identify some of the different challenges that Nigéas repeatedly faced over the years.

* Provide participants with an example of time-line ahsthing not related to emergencies to show
participants what a time line looks like (see Box 5 Wlo

» Split participants into small groups and allow them aroibdhinutes to prepare their own time-lines
on emergencies in Nigeria over the last 40 years. Rekto consider how they would like things to
change in the future at the end of the time-line.

* Inplenary, ask participants to present their time-Jiegplaining that the groups should only talk
about emergencies not previously mentioned to avoid reygeatiat the other groups have said.

» Discuss the key issues that emerge, emphasising theofehifficult times, and the repetition of the
major causes of emergencies.

Resources and handouts
* Flipchart paper and pens

Box 5: An example of a time line — A life

197C T Born

197t T Started scho

198¢ T Finished scho

198¢ - Started university

200z T Finished university and started

to work as a teacher

200¢ T Got marriec

200t T First child born
-------------------- The future

200¢€ T Getanew job

2007 T Have another baby
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Exercise: Role play on what happens to children in emergencies

Aims

By the end of this exercise, participants should:

» Understand the range of different types of emergencies

* Have considered the impact of different types of enrerigs on children in Nigeria

* Realise that child protection in emergencies is simpbuareducing the negative effects of
emergencies on children

Time needed
1 hour

Methods

* Inplenary, ask participants: What are emergenciesRe Mare participants consider national,
regional and local emergencies, and natural and man-emaekgencies.

» Split into small groups. Ask each group to choose one ddrtfezgencies scenarios identified. Give
the groups 20 minutes to prepare a role play exploring vapgtdms to children in the context of
these emergencies.

» Ask each group to act out their role plays to theattte participants.

» Discuss the key issues that emerge and explain that cbtlecpon in emergencies is simply about
stopping the bad things that they have identified from happeaialildren.

Resources and handouts
None

Exercise: Visualisation on what happens to children during emergencies
Aims

By the end of this exercise, participants should:

» Have considered how emergencies effect children

* Understand the varying impacts of emergencies on diffgrentps of children

Time needed
15 minutes

Methods

» Ask the participants to close their eyes. Describera@rgency situation relevant to their context.
Try to go into as much detail as possible so that pgatts have a clear image in their minds about
what happened during the emergency described.

» Ask participants to imagine that they are a young boy, agegdars old who is living with his
parents. Ask them how they feel in the emergency ®tudescribed, and what might happen to
them, and what actions they might take to protect thivese

* Repeat, this time asking participants to imagine firtstht they are disabled girl aged seven years old,
and then that they are a young mother aged 17 with a baisll

* Get participants to open their eyes and describe sotheioimagined experiences to the rest of the
group. Emphasise the problems that children face duringgemaes and the varying ways in which
different groups of children are likely to experience eyeacies.

Resources and handouts
None
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Exercise: Group work on the varying impacts of emer gencies on children
Aims

By the end of this exercise, participants should:

» Have considered how emergencies effect children.

* Understand the varying impacts of emergencies on diffgrentps of children.

Time needed
1 hour 30 minutes

Methods

* Explain that in this session the effects of emergenon children are going to be explored, including
the varying impacts of emergencies on different groug$iddren.

» Split participants into small groups. Give the groupseaeof flip chart paper with a photo of a child
in the centre. Each group should have a differentopbottheir piece of paper, and efforts should be
made to include a range of different children in the phftosexample, a disabled boy, a school girl,
a teenaged working boy, a young mother etc.).

* Give the groups 30 minutes to explore the impact of emeiggeon the child in the picture, writing
their answers around the photo on the flipchart.

* In plenary, ask the groups to present their flipcharthe rest of the participants. Make sure that
participants have covered a wide range of impacts inclugsugs such as food, shelter, exploitation,
abuse, family separation, and access to school. sk to identify short and long impacts, and to
consider the varying experiences of different groupsivden.

Resources and handouts
» Several pieces of flipchart paper with photos of ckitdin the centre
e Pens

Exercise: The H-diagram on child protection in emer gencies

Aims

By the end of this session, participants should:

* Appreciate the importance of child protection in emergencie

* Recognise some of the barriers to child protection in emeigeand ways to overcome these
barriers.

Time needed
1 hour

Methods

* In plenary, ask: what are the benefits of protectingdm during emergencies? Place answers
against the right-hand vertical of a large H.

* Then ask: What are some of the barriers to protechiidren in emergencies? Place answers
against the left-hand vertical of a large H.

* Finally ask: what are some of the ways that we cancmme these barriers? Place answers in the
middle of the H, so that the solutions form a bridge betwthe barriers and benefits (see Box 23
below for an example of an H diagram).

Resources and handouts

* Alarge H drawn across several sheets of flipchart paper
* Pens
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Exploitation and abuse

Key learning points

Exploitation can be understood as: using power over childrgain some benefit for yourself.
Abuse may be sexual, physical or emotional. There andearange of different forms of exploitation
and abuse that affect children including: harmful child weeual abuse within the family and
physical violence against children in schools.

Many forms of abuse and exploitation share similar caoses: a lack of proper care and protection
by adults, poverty, a lack of access to good quality eduatiad cultural attitudes and beliefs which
do not view the exploitation and abuse of children as wmable.

Children have the right to be free from exploitatiod abuse. Exploitation and abuse can have a
devastating impact on children’s lives. It can cause physéran, emotional trauma and social
rejection, and disrupt schooling. Many of these effaatse long term implications for child and
community well being.

Children often become increasingly vulnerable to abuse®piditation during and after
emergencies. For example, emergencies can sephildter from their parents, denying them
proper care and protection. Emergencies can also leaduotions in household incomes, disrupt
schooling, and damage community mechanisms which maypnatexted children in the past.
Children are vulnerable to abuse and exploitation by tiutbea remit to protect them in
emergencies, such as humanitarian workers, peace-keaddesaahers. Governments, NGOs and
UN agencies have a responsibility to take measures to pobiielren from abuse and exploitation
during emergencies.

Harmful child work is a common form of child abuse and exation. It is important to distinguish
between work that is not harmful to children and woek thamages their well being. Children need
to be immediately removed from extremely harmful $itues such as work involving sexual
exploitation. Other forms of harmful work can be a$ded through a combination of long term
strategies to prevent workforce entry through, for gdaphousehold poverty reduction, and shorter
term strategies to improve the lives of children, sicpraviding them with access to school.
Children’s vulnerability to abuse and exploitation wiltyavith factors such as age, gender, and
levels of disability. For example, girls are makely to be engaged in work within their own or
other people’s homes than boys, who may be more viblieet@ physically demanding form of work
outside the home.

Exercise: Problem trees on abuse and exploitation
Aims
By the end of this session, participants should:

Understand the concept of child abuse and exploitatrmhhave identified some of the main forms of
abuse and exploitation that occur in emergencies.

Appreciate the main causes of abuse and exploitatbs@me of the ways in which to prevent this
abuse of children’s rights from taking place.

Recognise key effects of abuse and exploitation, an@ sdiine ways to help children who have
been abused and exploited.

Acknowledge the varying vulnerabilities to abuse and ebgtlon between different groups of
children.

Time needed
2 hours

Methods

Explain that child exploitation may be understood asigugower over children to gain some benefit
for yourself. Abuse may be sexual, physical or emotiona
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» Ask participants to identify several different formsablise and exploitation that children are likely to
suffer from during emergencies. These may include: chlddur, child trafficking, child soldiers,
commercial sexual exploitation, sexual abuse withirfahaly, and sexual abuse by those with a
remit to protect children.

* Introduce an example of a problem tree to participaets B®x 6 below) and explain that the purpose
of this exercise is for them to develop problem treealwse and exploitation in emergencies.

» Split participants into small groups and ask each groupléatsone form of exploitation or abuse.
Give participants 45 minutes to develop problem trees exagiihe causes and effects of the form of
abuse/ exploitation they have chosen. Participsimasid think specifically about emergency
situations and also examine solutions to either prevenedtus occurring or mitigate its negative
impacts.

* Inplenary, ask each group to present their problens.trBéscuss why abuse and exploitation may
increase during emergencies. Develop a summary list oéptaive strategies and of ways to help
children who have been abused and exploited. Use thklishgrovided in Box 7 below to ensure
that participants cover all key issues.

» Ask participants to reflect on how groups of children mgyeeience abuse and exploitation in
different ways. For example: which forms of abusg exploitation are most likely to effect girls,
and which forms are more likely to effect boys? Hawntlte impacts of abuse and exploitation vary
by sex and age? Why might disabled children be especidiignable to abuse and exploitation
during emergencies?

Box 6: An example of a problem tree

Energizers

Everyone is
tired
Grumpy
participant

Medical

Il health

Discuss &
see if | car

No enough staff

A\ N\

We keep changing the
time for lunch

Give those
Pay more for the \ AISIRS

warning
meals

The cook is not goc % Employ

more staff

Lack of good
quality meat

Train the cook
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Box 7: Check list of key issues on abuse and exploitation é@mergencies

Abuse and exploitation may increase during emergencezsibe:

* Children can be become separated from their familiedbandore vulnerable as a result.

» Household poverty often increases, forcing families ol sildren out to work.

» Conflict and displacement can erode the values whichhaag provided a degree of protection frgm
abuse and exploitation during ‘normal’ times.

» Education is often disrupted and children are sent oubté t@ avoid ‘idleness.’

» Families are under pressure and use violence against clakleeway of alleviating their frustration.

» Children do not have safe shelter, and are vulnerablt@lsgbuse as a result.

* Adults want to use children to perpetrate acts of violdeoause children are less likely to disobey
orders than adults.

Key effects of abuse and exploitation include:

* Physical harm from dangerous working conditions or sexuphysical abuse.

* Emotional trauma.

» Social rejection from involvement in stigmatised @tiBs such as commercial sex work.

» Sexually transmitted diseases including HIV/ AIDS.

» Disruption to schooling.

* Long term implications for child and community well be{egg. an uneducated workforce, children
unable to marry as adults because of the stigma assbeidh their work).

Resources and handouts
* Flipchart paper and pens

Exercise: Group work and discussion on different fo rms of child work

Aims

By the end of this session, participants should:

* Recognise the different types of work that boys and da|sncluding more hidden forms of work,
such as domestic work.

» Appreciate the positive and negative effects of work,thadlistinction between work that is harmful
and work that is not.

Time needed
45 minutes

Methods
* In pairs, get participations to brainstorm on the défife types of work that girls and boys do.
Quickly feedback in plenary and develop a list. Make $khat housework, child care, farming,
animal rearing and water collection are included.
* In plenary, ask the following questions, recording answeirSpminarts:
o What are the positive effects of work?
o0 What are the negative effects of work?
o Is all of the work that children do equally harmful tenif
o Out of the occupations identified, what are some ofbst harmful forms of work?
(Here, discourage lengthy debate. Explain that the aimotito agree on a definitive list of harmful
forms of work, but rather to encourage recognition ofirging impacts of different types of work.)
* Use the information provided in Box 8 below to briefly gnaésthe distinctions between different
forms of work provided by Save the Children policy and mdgonal standards.
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Box 8: Presentation on different types of work

Save the Children makes the distinction between tifeésrent types of work:

* Work that is not harmful to children, and may even be heiaéf

» Work that is harmful to children, but that can be imgaeto reduce or even remove the harm face
* Work that is so harmful to children that the only opt®io remove children from work.

International Labour Organisation Conventions 138 and 18ai@hlabour state that:

* No child aged under 18 should be engaged in ‘worst formsookwThese include trafficking,
sexual exploitation, bonded labour, and work which is aylyi hazardous.

» Children aged 15 or under cannot work full-time work, thoughlem between the aged of 13 and

15 can be engaged in part-time, light work.

Exercise: Body Maps on the causes of children’s wor Kk

Aims

By the end of this session, participants should:

* Understand the main causes of children’s work and howe dresaffected by emergencies.

» Have considered the practical steps that can be takéripyrganisations to prevent/ respond to
harmful forms of work in emergencies.

Time needed
1 hour 30 minutes

Methods
* Present the example of a Body Map provided in Box 9.t Baltticipants into four groups and give
each group 30 minutes to complete Body Maps on the catises of the following:
o Girls work during emergencies
o Boys work during emergencies
o Girls work after emergencies
o0 Boys work after emergencies

Box 9: An example of a Body Map

Reasons why children choose to join the fighting forces

Angry thoughts
For food
Because
they care
about their
families Money for my
pocket
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Ask participants to present their Body Maps in plenarighkght the three main root causes of
children’s work: lack of access to good quality educatimnisehold poverty, and attitudes and beliefs
about appropriate roles for children.

Explain that for less harmful forms of work, it iIsreetimes necessary to take short term measures to
improve working conditions. This ensures that childrénés improve whilst they wait for longer
strategies to address root causes to take effect. Bpiefsent the strategies to address harmful child
work outlined in Box 10.

Box 10: Presentation on strategies to address harmful childavk
Ways to prevent harmful work:

Ways to improve working conditions:

Access to good quality, relevant education
Poverty reduction
Changing attitudes

Access to school for working children

Encouraging employers and co-workers to treat childreerett
Reducing working hours

Removing hazards from the working environment

Split participations into groups of 2-3 to discuss concretierss that their organisations could take to
address harmful child work. Ask participations to writensers onto pieces of card, with one answer
per piece of card. Encourage participants to provide pedend realistic suggestions.
Organise the cards in a logical way on the wall, andudsthe suggestions in plenary.

Resources and handouts

Flipchart paper and pens
Cards
Bluetac or tape for sticking cards to the wall

Exercise: Case study on children’s role as perpetra  tors of violent conflict
Aims
By the end of this session, participants should:

Appreciate that children can sometimes act as perpeti@torolence and are vulnerable to
manipulation by adults seeking to create violent conflict.

Understand some of the practical steps that can be takeduce children’s vulnerability to such
abuse and exploitation.

Time needed
1 hour

Methods

Allow participants 5 minutes to read through the caseestuymtovided in Handout 1.

In plenary, ask: Why did the young people in these caskesttake part in the conflict? Ensure that
participants acknowledge the role of tribal or ethniegainces, the perceived need to protect
themselves, poverty and hunger, and the influence of caityri@aders.

Then ask: What can be done by your organisations to preligiten from taking part in violent
conflict? Ensure that participants recognise the rbfgaper care and protection by adults,
education, awareness raising, and poverty reduction.
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Resources and handouts
* Flipchart paper and pens
e Handout 1.

Exercise: Case study and discussion on the sexual e  xploitation of children by

those with a remit to protect them

Aims

By the end of this session, participants should:

» Appreciate that children are vulnerable to abuse and exiwitby those with a remit to protect them
during times of emergency.

» Understand some of the practical steps that can be takeduce children’s vulnerability to such
abuse and exploitation.

Time needed
1 hour 30 minutes

Methods

* Allow participants five minutes to read the case study pexl/in Handout 2.

* Inplenary, ask: who are the potential abusers andiard of children in emergency situations?
Ensure that participants include police, NGO workers,ddBncy staff, peace keepers, employers,
family members and children themselves. Emphasiseath&#gth that children are often abused by
those with a remit to protect them.

» Split participants into small groups, and give them 20 mintotélgvelop a list of concrete
suggestions for ways of preventing the abuse and exjpitat children by those with a remit to
protect them. Ask participants to write answers on pie¢eard, with one answer per piece of card.

» Organise answers on the wall, and discuss in plenaosycl@e with a brief presentation of Save the
Children’s child protection policy as provided in Box 11. Allparticipants time to ask questions
and comment on the policy.

Resources and handouts

* Flipchart paper and pens

* Handout 2

 Cards

* Bluetac or tape to stick cards to the wall

Box 11: Presentation on Save the Children’s child protectiopolicy

The policy calls for the following actions to preventdaespond to potential abuse by staff members and

partner agencies working with children:

1. Creation of awarenessEnsuring that staff and others working with Save the Ginldre aware of
the problem of child abuse and exploitation and the tskhildren

2. Prevention: Ensuring through awareness and good practice, that staftlagrd working with Save
the Children minimise the risks to children.

3. Reporting: Ensuring that staff and others working with SaveGh#dren are clear what steps to take
where concerns arise regarding the safety of children.

4. Responding Ensuring that action is taken to support and protect childheme concerns arise
regarding possible abuse.
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The policy also makes commitments to:

Save the Children have developed and distributed a codadiict for all staff members on child
protection.

Take seriously any concerns raised.

Take positive steps to ensure the protection of childrenax the subject of any concerns.
Support children, staff or other adults who raise concarmso are the subject of concerns.
Act appropriately and effectively in instigating or co-ogigng with any subsequent process of
investigation.

Be guided at all times by the principle of acting in‘thest interests of the child.”

Listens to and take seriously the views and wishes afrem

Work in partnership with parents/careers and/or other gsmfaals to ensure the protection of
children.

Education in emergencies

Key learning points

Education is a right. Children must be able to continag gducation during and after emergencies.
Education helps children to better cope with emergeniiedor example, helping to restore a sense
of normality, providing them with information about isssegh as health and nutrition, and giving
children the confidence and life skills to better protketr own rights.

Children face a number of barriers to achieving an educdtiong emergencies. For example,
schools may be closed or children may have problemly ggfting to and from school. Household
incomes may also decline, leading to children dropping ostlodol to enter work.

Efforts must be made to ensure that children have sitgeschool during and after emergencies, and
that the schooling on offer is of high quality and raleo their needs.

NGOs and government agencies can contribute to childrdatsagon during and after emergencies
in a range of ways, including: accessing local resouraeh, as finding teachers in refugee camps,
developing curricula that reflect children’s needs, anabdéishing committees to involve parents and
children in the running of schools.

Exercise: Discussion and group work on ensuring con tinuing schooling in
emergencies

Aims

By the end of this exercise, participants should:

Appreciate the importance of continuing schooling or skitining during and after emergencies.
Recognise barriers to education during and after emergewndileparticular reference to the
problems faced by vulnerable groups such as girls, childréndigébilities and working children.
Understand some of the practical steps that can be bgkgovernment, NGOs and UN agencies to
maintain access to quality education during and after emeisge

Time needed
2 hours

Methods

In plenary, ask: Why is it important for children to doog with their education during and after
emergencies? Use the information provided in Box 12 to etisatrall key issues are covered.
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Box 12: Checklist on why education is important during emergncies

Education is a right

Attending school restores sense of normality, ordempanpose

Education can enable children to make sense of theirierpes

School gives responsible adults access to children,iegabe monitoring of abuse
Education increases options/ prevents idleness so reexglestation

Good quality education gives children confidence and lifesskill

Literacy helps with access to information needed forigake.g. on HIV/AIDS
Child can pass on what they have learnt to others indhemunity

Split participants into four groups and allocate onéneffollowing emergency contexts to each of the

groups:

o Flood

o0 Riot within a town (such as those that occurred in Kadi@ano)

o Drought

0 Long term conflict leading to massive population displacgme

Give participants 30 minutes to explore the main bartietschildren face in accessing schooling in

the emergency context they have been allocated. Askgraup to present their findings in plenary

and discuss the particular challenges that especialheralble groups of children might face in

accessing school during emergencies. These groups negldengirls, especially those from

Northern Nigeria, children with disabilities and workirfgldren.

Split participants into three groups and give each groupil@tes to explore one of the following

guestions:

0 What role could your organisations play in ensuring thatliem continue to have access to
school through planning for emergencies?

0 What role could your organisations play in ensuring thatliem continue to have access to
school through activities during emergencies?

0 What role could your organisations play in ensuring thatliem continue to have access to
school through activities after emergencies?

Ask the groups to present their findings in plenary andladeowith the brief presentation on good

practice in providing education in emergencies provided inJBoxEmphasise the importance of

ensuring that children are both able to access schooteaenve an education that is of good quality

and relevant to their needs once in school.

Box 13: Presentation on principles for good practice in provimhg education in emergencies

Make the most of local resources, such as teacharg lnithin refugee camps.
Ensure that systems are flexible enough to allow chiltireinop in and out of school and continue to
learn.

Make sure that curricula are relevant to children’s laved reflect their needs.

Encourage the use of participatory learning styles

Involve children and communities in the running of schedads through school management
committees.

Start off with simple educational and recreationaivéas to get children back to learning as quickly
as possible.
Move onto developing a more structured system whichaesfithe usual curriculum of schools in the
area.

Resources and handouts

Flipchart paper and pens
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Preventing violent conflict

Key learning points

» Conflict is an inevitable feature of life and is not resaeily a negative force as it can lead to positive
change.

* There are many different ways of responding to confli@bnflict only becomes problematic when
responses involve confrontation and violence.

» If the causes of violent conflict are not resolved, goinflan reoccur. Efforts must therefore be made
to prevent and address violent conflict.

* Peace education is a key mechanisms for responding totvimieflict.

Exercise: Discussion and group work on preventing v iolent conflict

Aims

By the end of this exercise, participants should:

» Understand that although conflict can act as a positinee faviolent conflict should be prevented.
* Have reflected on ways to prevent violent conflict igétia.

* Recognise the importance of involving children in effostsetduce violent conflict.

Time needed
1 hour (assuming that the time-lines on violent confiate already been developed under the exercise
‘Time-lines on the history of violent conflict in Nigaf)

Methods

* Explain that this session is about exploring ways gmeviolent conflict. Emphasise that conflict is
an inevitable part of life and not necessarily a bad thihgan generate new ideas, and help people to
resolve disputes and gain an understanding of differeapgetives. However, when conflict
becomes violent, it causes problems.

* Refer back to the time-lines produced in the exerciseédlines on the history of violent conflict in
Nigeria’ above.

» Split participants into small groups and ask them to spendirdftes exploring: What makes conflict
violent? Why does violent conflict keep reoccurring in Nig2rWhat can we do to reduce violent
conflict?

» Ask each group to feedback in plenary. Highlight theartance of involving children in efforts to
reduce violent conflict. Explain that if children canthaght about the value of addressing conflict in
a peaceful way through ‘peace education’ they are lesly lio resort to violence as adults.

Resources and handouts
* Flipchart paper and pens

Exercise: Role play on different responses to confl ict

Aims

By the end of this exercise, participants should:

* Recognise differing responses to conflict, and the beneffiteacting in a non-violent/ non-
confrontational way.

» Appreciate the importance of peace education as a meansndting non-violent conflict
resolution.

Time needed
1 hour 30 minutes
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Methods

» Explain that conflict is an inevitable part of life amok necessarily a bad thing. However, when
responses to conflict are inappropriate, conflict can tnecaolent and cause problems. Introduce
the three main responses to conflict outlined in Han8oavoidance, confrontation and problem-
solving.

* Introduce participants to the following scenario: The kikil and Zalen communities are engaged in
a protracted land dispute over an expanse of fertiledatwleen them. Both communities assert their
ancestral claim to the land and this has resulted emmittent violent conflict.

» Split participants into three groups and allocate ortbeothree responses to conflict to each of the
groups. Give the groups 20 minutes to develop a role playemgting to resolve the conflict
between the Kikileku and the Zalen using the responsemtitiat they have been allocated. Ensure
that members of each group act out the following roles: village chief, village elders, women’s
leader, and youth/ children’s leader.

* Once participants have performed their role plays dssadmsch of the three responses to conflict
produced the best results. Emphasise the importancengfpeace education to promote less
confrontational means of resolving conflict. Use themil&din of peace education provided in Box
14 to round up this session.

Box 14: Peace Education

Peace Education is a major instrument for ensuringisiadtle social transformation. Wars/ violent
conflicts are generally believed to begin in the miofllsuman beings; the foundation for ensuring peace
must equally be constructed in the minds of people. Thexgloe concept of peace education refers to all
efforts through formal and informal education including megui@grammes, workshops, conferences,
adult literacy programmes and family education/ child $izekaon aimed at laying appropriate
foundation for peace profile to emerge. Some of the gyeisites for peace include justice, equity, and
access to resources, health care, employment oppgrtamndi respect for other’s culture, rule of law,
compassion, enlightened citizenry, awareness and posichanisms for resolving conflicts, good
governance, transparency and accountability as welllasaidreedom. Peace education also involve
all training and learning in putting in place deliberate, stast, and pro-active steps that could lead t
the above ingredients of peace as well as achievingygshange in attitude, behaviour and
environment for conflict transformation and peaceful xistence to occur.

o U

Resources and handouts
* Flipchart paper and pens
e Handout 3

Avoiding separation and caring for separated childr en

Key learning points

» Separated children may be defined as: ‘Children who are segdiram their parents’ or usual
carers.’

» Separation has a range of negative impacts on childreas Separated children are highly
vulnerable to inadequate care and protection, abuse araitatiph. They will often be denied their
basic survival and development rights and may feel loaedlyisolated.

* Emergencies increase the risk of separation. Childrgrbe@rphaned by the death of their parents
or lose contact with their usual carers as theytliezscape violence. Some boys and girls are
captured by armed forces or groups, or abandoned by parehts t;maneet the needs of all of the
children in the family.

» Agencies working to help populations affected by emergencresadvertently increase the risk of
separation. For example, they may fail to providédatare when giving medical help to parents or
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carers, or may offer care for children which far exsenat provided by communities, encouraging
parents to abandon their children.

» Efforts to prevent separation include: providing famsiligth information about ways to avoid
separation, such as not allowing children to carry heaws|daaching children their names and
addresses so that they can be quickly reunited withfdmaities, and putting proper mechanisms in
place to ensure that children are cared for when theantsmare medically treated.

» If children have been separated from their parentsual asrers, residential care should be used as a
last resort only. Residential care leaves childrenenable to abuse and exploitation, can stunt
children’s emotional development, threaten their hestth nutrition, and perpetuate discrimination.

» Although alternatives to residential care should be @raged where possible, there may be instances
where residential care is the only or best optioor éxample, where usual mechanisms for caring for
separated children in the extended family or community temporarily broken down due to
disruption caused by conflict. Efforts must be made tarerthat children in residential care are
properly cared for and protected.

Exercise: Role plays on family separation during em ergencies

Aims

By the end of this exercise, participants should:

* Appreciate the importance of avoiding separation.

* Have an understanding of some of the key causes ofa$epaduring emergencies, and ways to
prevent children from being separated.

Time needed
1 hour 30 minutes

Methods

* Introduce a definition of separated children: ‘Children \ah® separated from their parents’ or usual
carers.’

» Split participants into small groups and give them 15 miniastexplore the impact of separation on
children. Get each group to call out one impact in plereminding groups not to repeat answers
already given. Use the checklist provided in Box 15 betensure that participants have covered
key issues.

» Split participants into small group. Ask each group taatia scenario where children get separated
from their parents or usual carers during an emergencye farticipants 15 minutes to prepare their
role plays.

* Once participants have performed the role plays, dp\&lst of the key causes of separation. Use
the checklist provided in Box 15 below to ensure that@pants have covered all of the key issues.

» Ask participants to go back to the scenarios they dpedlin their role plays, and this time prepare
role plays on how separation could have been preve@ee participants 15 minutes to prepare
their role plays.

* Once participants have performed the role plays, dp\elcst of key strategies to prevent separation.
Use the checklist provided in Box 15 below to ensureghdicipants have covered all of the key
issues.

Box 15: A checklist of key issues relating to family separatn

The impact of separation on children:

» Separation can have an impact on children’s developmeralaility to bond with others.

* Children are less likely to be properly cared for, and Isawveival rights, such as food and shelter
met, if they are not in a family setting.

» Separated children may have experienced traumatic evepastad their separation — such as
witnessing violence or destruction — and lack the love and suppeded to overcome such trauma.
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The causes of separation during emergencies:

Ways to prevent separation:

Separated children are more vulnerable to abuse and expitoastthey lack the protection of their
parents or usual carers. For example, experience has shat separated children are much more
likely to be recruited into armed groups than children vdmain with their parents.

Separation from parents or usual carers can dislocdtieerhirom their communities and cultures.
This can leave children feeling lonely and isolated.

Death of parents or usual carers

Separation whilst fleeing from violent conflict or destiion caused by natural disasters.
Capture by armed gangs or child traffickers.

Abandonment by parents unable to cope with large numbelside.

Children deciding themselves to leave e.g. to escape abusiig falationships

Inadequate care from agencies working in emergency segtiggeot providing child care whilst
parents receive medical attention.

A lack of effort to immediately reunite children with pats or usual carers by agencies working i
emergency situation e.g. taking children away to residesatia before looking to see if family
members are nearby when a child is found alone.

Providing care that far exceeds that offered famillegzhese circumstances families may feel that
abandoning children offers them with the best chancareival.

Ensuring that families agree a meeting place in cagegetteseparated during violent conflict or
natural disasters.

Encouraging families and communities to teach childrem fhkéinames and addresses to enable
children to be quickly reunited with parents if they becsearated.

Providing practical information about ways to prevent s, such as not giving children heavy
loads to carry which could slow them down, and asking adidren to hold the hands of younger
children.

Making sure that relief workers do not inadvertently enagerseparations, by, for example,
providing care for separated children that far exceedsiat parents and carers are able to offe

nan

I.

Putting proper mechanisms in place to care for childrersiybélrents are being medically treated.

Resources and handouts

Flipchart paper and pens

Exercise: Group work and discussion on the use of r esidential care for separated
children

Aims

By the end of this exercise, participants should:

Appreciate the benefits and disadvantages of residleat@a for separated children
Understand why residential care should be used only & sesrt

Time needed
1 hour 30 minutes

Methods

Provide the definition of residential care included ixBé and discuss which groups of children
might be found in residential care during emergencies dnyd \Explore alternatives to residential
care with participants such as fostering, and adoption.
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Box 16: A definition of residential care
A group living arrangement for children in which care is prodidg remunerated adults who would ng
be regarded as traditional carers within the wider spciet

» Split participants into small groups. Ask half of the graigpsxplore reasons why separated children

should be kept in residential care during emergencieshanother half of the groups to explore
reasons why residential care should be used only asradast. Allow participants 30 minutes for
this discussion.

» Feedback in plenary, using the checklist provided in BotoEhsure that all key issues have been
covered. Emphasise that although there are somedestavhere residential care is the best option,

in most cases it should be used as a last resort only.

Resources and handouts
* Flipchart paper and pens

Box 17: Checklist on the use of residential care

Reasons why separated children should be kept in residial care:

» Alternatives to residential care can be problematitfproperly implemented. For example,
agencies who place children in foster care often ladicguft resources to follow-up and check on
their well-being.

» Usual support mechanisms, such as the extended familyh@cayne over-stretched in times of
emergencies and unable to offer proper care and proteats@parated children.

» Separated children who are not taken in by other famigpomunity members and have to live
alone are vulnerable to abuse and exploitation.

* In some societies, the idea of adoption is inconceiyahisimply not considered possible for
parental rights to be transferred to a person who isatated.

* During and immediately after conflict, mass killings gragbulation displacement can make it
impossible to establish care in the community for sépdrehildren, at least in the short term.

Reasons why residential care should be used only as a lagtos:

* Residential care is often avoidable as it is possibpgdvent separation/ provide alternatives in ma
cases.

* Residential care can threaten children’s normal devedopmas children can fail to gain the life-skill
they usually learn from their family or community. @nen’s emotional development may be
stunted by a lack of love.

* Abuse/ neglect is common in residential care inspigt Children are kept away from families or
communities and their poor treatment often goes un-cheaka result.

* Alack of resources means that residential care offfens children poor nutrition and living in close

proximity with large numbers of other children encouragesapid spread of disease.

* Many children living in residential have particular neeésr example, they may have suffered
trauma of the loss of parents. There are usuallymmigh staff with appropriate skills to address
these needs.

* Residential care can reflect and perpetuate discriminatiarhildren are often sent to residential cg
because of rejection by families and communities asaltrof, for example, HIV/AIDS or disability
Once in residential care, they receive differenttineat from other children who live with their
families, and this further increases stigma, and recheiedbility to mix with their peers.

* Along time spent in residential care can lead to ‘iastinalisation’ where children loose their
independence and autonomy.

* Residential care is up to 12 times more expensive tlealttrnatives.

st
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Are

 The UNCRC states families offer the best environnfi@nbringing up children.
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Recognising diversity in responding to emergencies

Key learning points

» Children are not a homogenous group. Their needs willaecording to factors such as age, gender,
levels of disability, health, ethnicity etc. It is impant to ensure responses to emergencies recognise
this diversity.

* One of the key ways in which children differ is as aultesf their stage of growth and development.
As children get older, they will grow in size, weightdeheight. They will also develop physical,
emotional, mental and social abilities. Children &edent stages of growth and development face
varying vulnerabilities at times of emergencies.

* Emergencies can threaten children’s growth and developanenefforts must be made to minimise
negative impacts to prevent long term damage.

» As well as recognising diversity in terms of the differe@eds of groups affected by emergencies, it
is also important to recognise the wide range of contdhstthat affected populations can make to
solving their own problems.

* Resources to be utilised in responding to emergencies inshiltiel individuals, such as teachers or
builders, groups or organisations, such as faith based grawpspmmunity leadership structures
such as village councils.

It is important that diversity issues are coveredughmut the training course and many of the exercises
listed under other topics encourage recognition of the vangeds and capacities of different groups
affected by emergencies.

Exercise: Discussion and group work on children’s ¢ hanging needs as a result of

growth and development

Aims

By the end of this exercise, participants should:

* Understand the concept of child growth and developmentrendifferent stages of childhood.

» Appreciate how emergencies can have a varying effect threriat different stages of growth and
development.

» Understand the importance and means of preventing emezgdrain having an adverse affect on
children’s growth and development.

Time needed
1 hour 30 minutes

Methods

* Use the information provided in Box 18 to introduce thecephof child growth and development.

* Give participants Handout 4, and explain that this ergldine four major stages of childhood. Allow
participants time to read through the handout and ask gonestinecessary.

» Split participants into four groups and allocate one stag@ach of the groups. Give participants 30
minutes to explore the problems that children going throughttue they have been allocated are
likely to face during emergencies.

* In plenary, ask participants to present the problemshaey identified and discuss the implications
for responding to emergencies. Emphasise the imper@aareventing and addressing problems to
ensure that emergencies do not adversely affect childyeswvgth and development.

Resources and handouts

* Flipchart paper and pens
* Handout 4
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Box 18: Presentation on child growth and development
Growth is the increase in the size, weight, height andtglafithe different parts of the body.

Developmentis the improvement in performance by different pafthie body. It is the way the
physical, emotional, mental and social abilities of¢higd improve with time.

There are different types of growth and development:

* Physical growth and developmentthe increase in size, weight, and height of défiferparts of the
child’s body, and step by step improvements of abiligash as sitting, crawling, and walking.

» Emotional growth and development increasing ability to control feelings, for example ange
sadness, joy, love, and confidence.

» Social growth and developmentincreasing ability to interact with the community aroundings
and to behave in an acceptable way according to his/ hendgaulture.

* Mental growth and development increasing ability to understand and reason according/tbdris
age

» Language developmentincreasing ability to understand and respond to people argstaround
him/ her.

Growth and development are affected by bothredity qualities that children inherit from their
parents, and thenvironment in which a child grows up.

Exercise: Discussion and group work on recognising and utilising diversity within

populations affected by emergencies

Aims

By the end of this exercise, participants should:

* Recognise the varying needs of different vulnerable groupsgdeniergencies.

» Appreciate the contributions that the diverse populatidfested by emergencies can make to
addressing the problems that they face.

Time needed
1 hour 30 minutes

Methods

* Encourage participants to read the extract provided imélarb. This is to remind them of the
significant impact that emergencies have on children.

» Ask participants to identify particularly vulnerable group®whaybe affected by emergencies.
Explain whilst this training session focuses on childreesds, it is also important to recognise other
vulnerable groups, especially as their well being may bhaweffect on children’s ability to survive.

» Split participants into small groups and allocate ont@fvulnerable groups included in Box 19 to
each of the groups. Give participants 20 minutes to exgiermajor needs of the vulnerable group
during an emergency situation. Feedback in plenary andheshécklist provided in Box 19 to
ensure that all key points have been covered.

* Explain to participants that as well as focusing on tiegodar needs of vulnerable groups during
emergencies, it is also important to recognise strengths) populations affected by emergencies.
Ask participants to imagine a population of refugees ornatly displaced persons, and to consider
the resources that may already exist within such popofatitJse the checklist provided in Box 19 to
ensure that all key issues are covered.
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Box 19: Checklist on recognising and utilising diversity withm populations affected by emergencies

The major needs of different vulnerable groups during emegencies
All groups need food, shelter and health care. In adydlitiee particular needs of specific groups include:
* Very young children: Immunisations; special baby foods, asehnclothing.

* Adolescent boys: Protection from abuse and explortagepecially physically hazardous/
demanding forms of work and recruitment into the armecdefreducation or skills training, and
recreation facilities.

* Adolescent girls: Protection from abuse and explomatspecially sexual abuse and exploitation
education or skills training; adequate sanitation, includingasadeprivate toilet facilities and sanitary
towels, and recreation facilities.

» People with disabilities: Artificial appliances suchhasring aids or crutches; occupational or
physical therapy; help meeting specific nutritional requests, and assistance safely moving
between locations and within camps.

* Elderly men and women: Warm clothing; help meeting spegtitritional requirements, and
assistance safely moving between locations and witmpsa

» Separated children: Documentation and tracing for rapiifieation; places in interim care centreg
and support over-coming traumas that may have led to sepajste also the needs of very young
children and adolescents above)

» People affected/ infected by HIV/AIDS: Additional medicate and anti-retroviral drugs as
appropriate; provision of residential care for the \@ck; support to families caring for the sick;
extra support to overcome the loss of a breadwinner ihatsehold; help meeting specific
nutritional requirements, and counselling.

The resources available within populations affected by emergeies

* Individuals e.g. teachers, nurses, traditional birtmdtats, builders, carpenters.

» Groups and organisation e.g. drama groups, football clubdreis groups, community based
organisations, faith based groups.

* Leadership mechanisms e.g. community leaders, religiaderfs, local councils

* Introduce participants to Handout 6, explaining that these set of questions that can be used to
explore the resources and self-help mechanisms thatiglexist within communities affected by
emergencies. Give participants an opportunity to comiaeshiask questions.

Resources and handouts
* Flipchart paper and pens
e Handouts 5 and 6

Co-ordination and community mobilisation

Key learning points

« Community involvement is essential for ensuring that nesg®to emergencies are effective.
Engaging community members will help to make sure thatvei¢ions are relevant to their needs.
Using resources that already exist within the commuaitgs money. Involving populations affected
by emergencies in solving their own problems reducesse sdrhelplessness and dependency on
outsiders.

* A wide range of resources already exist within commumitiehe best way of identifying and
mobilising these resources is to make use of existing cortyriemel organisations/ structures and
groups. A necessary first step is to identify which meigms already exist.

* Although existing community mechanisms should be utiligad,also important to recognise that
these organisations/ structures/ groups do not always repedismembers of the community. It may
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be necessary to establish additional mechanisms toeetigirthe views of often excluded groups,
such as women and children, are represented.

» Child Welfare and Protection Committees have been prtw/ba effective in protecting children
during emergencies. These are community level groupslisked to prevent, monitor and respond
the abuse and exploitation of children.

 Communities need to be fully engaged in shaping and establistechanisms such as Child Welfare
and Protection Committees. Such groups are much mohgtik&inction effectively if community
members are involved in determining their structure and role

» Co-ordination between different agencies working to ptatkitdren in emergencies is essential for
avoiding duplication. Regular communication is a key pketffective co-ordination. However,
encouraging a free flow of information can be chalieg@gnd specific efforts need to be made to
identify and overcome blocks to effective communication

Exercise: Discussion and group work on community mo bilisation in responding to

emergencies

Aims

By the end of this session, participants should:

* Recognise the importance of involving communities in élfeadesponses to emergencies, and
particularly the role that communities play in addressinifgiren’s rights.

* ldentify existing community structures that could be utligeresponding to emergencies.

* Acknowledge the need for parallel structures to help stgpoups often under-represented by
existing community structures (e.g. women and children).

Time needed
2 hours

Methods

* Use the information provided in Box 20 below to provide andt&din of community mobilisation and
the key reasons why community mobilisation is feltéarbportant. Explain that the rest of the
session is about exploring how community mobilisatian be effectively achieved.

Box 20: A presentation on community mobilisation

A definition of community mobilisation:
..... as a process whereby local groups are assisted ifyiolgrand expressing their needs and objectivies
and in taking collective action to attempt to meet them.

Why is community mobilisation important?

» Making sure that interventions are relevant and effecti

* Ensuring that actions respect cultural and religious fiselie

» Saving money by making use of existing resources.

* Making individuals feel less helpless and more in comttheir lives.

* Reducing dependency on government and humanitarian agencies.

» Respecting individuals right to take part in decisions whitdct their lives.

» Split participants into small groups. Give each group alféipcwith a photo in the centre of one
community member e.g. a chief or religious leader, ehtxaa father, a child etc. Allow the groups
30 minutes to brainstorm on the different roles thatethedividuals could play in helping children in
an emergency situation.

* Feedback in plenary, highlighting the valuable role thatdommunities can play in protecting
children in emergencies and the contributions that chmlttemselves can make to their own
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protection. Also emphasise the difference betweenandrwomen'’s role and the particular
significance of women'’s role in responding to child rightimes of emergency.

» Explain that the most effective way to mobilise thieskviduals is with the help of existing
structures, institutions or organisations within the community

» Ask the participants to quickly brainstorm with the persittmg next to them on groups,
organisations, or structures who operate at the commlengythat could be mobilised to support
children’s rights in an emergency situation.

* Inplenary, develop a list of key organisations/ strusfugeoups. Explore the membership of these
organisations/ structures/ groups to examine which commueitglrars each of the mechanisms
represents. Emphasise the wealth of existing commuaomaghanisms and the value of building on
these. Highlight that groups are usually dominated by adultsoften by men, and the consequent
necessity of sometimes establishing new structureslextréfie needs of under-represented groups.

Resources and handouts
* Flipcharts with pictures of community members in thetiee
* Flipchart paper and pens

Exercise: Developing a terms of reference for child welfare and protection

committees

Aims

By the end of this exercise, participants should:

* Appreciate the importance of having community level stmastto respond to child protection issues.

» Have considered the role and composition of Child Weléard Protection Committees in the
communities in which they work.

Time needed
1 hour 30 minutes

Methods

* Introduce the concept of Child Welfare and Protection Cibt@es to participants. Explain that the
aim of these groups is to monitor the well being of chiidrethe community, to take action to
prevent abuse and neglect, and respond to suspected cabasefnd neglect. They consist of key
members of the community who have some interest id gindtection issues e.g. community or
religious leaders, parents and often children themselves.

» Ask participants what the benefits of Child Welfare anatéttion Committees might be. Emphasise
the benefits of community mobilisation outlined in Boxé2ve.

» Split participants into small group and give them 45 mindetetelop a Terms of Reference (TOR)
for a Child Welfare and Protection Committee in the gcamities in which they work. These terms
of reference should include possible members of the dtbeas, some of the activities which
committees might engage in, and when and where they mmget.

* Ask each group to present their TOR to the other ppatits for review. Emphasise the importance
of involving community members in the development of TOR<hild Welfare and Protection
Committees.

Resources and handouts
* Flipchart paper and pens
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Exercise: Role play on communicating effectively wi th communities

Aims

By the end of this exercise, participants should:

* Appreciate the value of community participation in bishing community level structures for child
protection

Time needed
1 hour

Methods

» Split participants into two groups, with group one contaimowgghly two thirds of the participants.
Explain that the larger group are members of a villagkeask them to stand at one end of the room.

* Making sure that the larger group cannot hear what igyls&id, quietly brief the smaller group on
their role. Ask them to imagine that they are goirig aacommunity to establish Child Welfare and
Protection Committee to help benefit children during tiomlesmergency. Tell then that the first time
they go into the village they needtl community members about how the committees will be
formed and what their role will be. They should thepeat the role-play, this tineskingcommunity
members what they would like a Child Protection and Welzsmmittee to do.

* In plenary, discuss what participants have learmhftioe exercise. Ask ‘villagers’ how they felt
during the two role plays, and which of the differentestys most likely to be effective. Emphasise
the value of community participation in establishing effee community level structures for child
protection.

Resources and handouts
None

Exercise: Game and discussion for exploring effecti ve communication and co-

ordination

Aims

By the end of this exercise, participants should:

» Appreciate the importance of effective communication@ndrdination in emergency situations.

* Understand some of the barriers to effective communicatnd co-ordination and have considered
ways to overcome these challenges.

Time needed
1 hour 30 minutes

Methods

* Ensure that the participants are sitting in a cirtMhisper a sentence into the ear of one of the
participants. Ask him or her to whisper the sentencetivé ear of his/ her neighbour. Repeat until
the sentence has reached the starting point of ttle.ciAsk the last participant to hear the sentence
to repeat it, and compare this with the sentence tha¢dtdne exercise. Highlight the difficulty of
communicating effectively with large groups of people.

» Ask participants to identify some of the challenges tecéive communication in emergency settings.
Show participants Handout 7 on roadblocks of communicatioingive them an opportunity to ask
guestions and give comments.

» Split participants into small groups and give the groupsiB0tes to discuss why effective
communication and co-ordination is necessary during emeigge and what steps can be taken to
achieve this.
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» Feedback in plenary. Emphasise the importance of @mgagvide range of stakeholders in
achieving an effective emergency response including goveta¢@Os, police, community leaders
and affected communities.

Resources and handouts
* Flipchart paper and pens

Child participation and communicating with children

Key learning points

» Children’s participation may be defined as: involving childred woung people in decisions which
affect their lives and enabling them to better help thérase

» Children have the right to be involved in all decisionsohtaffect them. This right applies in
emergency situations even though time may be shortiamanstances challenging.

» Children’s participation is highly beneficial. It is essal for making interventions more relevant to
children’s needs, thus ensuring that resources are usadréffic It can also help to build children’s
confidence and self-esteem and give them new skills.

* Involving children in decisions which affect them does ncam#oing exactly what children tell
adults to do. Children need to be properly informed in aearake the right choices, but should not
be manipulated into saying what adults want them to say.

» Consulting children about appropriate interventions befiweing and after emergencies is one way
of involving them in decision making.

» Children are not a homogenous group, and it is importanvedve a wide range of different types of
children in such consultations to ensure that the diftguerspectives of girls and boys, older and
younger children, children with and without disabilities et®@ considered.

» Consultations must take place in appropriate settinggivatchildren the confidence, privacy and
space to share their true feelings.

* Adults need skills in order to communicate effectiwglih children. For example, they should be
patient and non-judgemental, use language appropriate tll'a elgie/ culture, and encourage
children through listening attentively and respecting childreiews.

» Efforts should always be made to ensure that childremtgjpation does not harm children in any
way. This includes: gaining consent from parents and chittheanselves before consulting children,
keeping views confidential, and taking measure to protect chifdoen abuse by those working with
them.

Exercise: Role play on communicating effectively wi th distressed children

Aims

By the end of this exercise, participants should:

» Appreciate the importance of communicating with childrennduemergencies.

* Understand some of the challenges in communicating eécivith distressed children and have
considered ways to overcome these challenges.

Time needed
1 hour 30 minutes

Methods

* Play a game of Human Bingo, as explained in Handout 8.

* In plenary, ask participants how they found the exer@sad explore the challenges they faced in
getting quick answers to the questions posed. Emphasigewhibe a lot more difficult to
communicate effectively with distressed children whoehlasen affected by emergencies, especially
when entering a community as a stranger.
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Split participants into two groups. Ask the first grougléwvelop a role play showing effective
communication with distressed children in an emergemegt®n, and the second group to develop a
role play showing poor communication with these childr&ive participants 20 minutes to prepare
their role plays.

After the role plays have been preformed, develop aflislos’ and ‘don’ts’ when communicating
with distressed children in an emergency situation.

Use the information provided in Box 21 below to conclude wititief presentation on
communicating with children in emergency situations

Box 21: Presentation on communicating with children in emergecy/ conflict situations
It is necessary to communicate with children in emergsrto:

Communicating with children requires special skills. Aslueeds to:

Support them if they are distressed
Identify their needs to determine necessary areagervention
Evaluate the effectiveness of existing interventions

Balance the need to communicate in a style that chilitt understand with the importance of
avoiding patronising children

Feel confident and relaxed in their interactions

Use language and concepts appropriate to a child’s age lamek cu

Be patient and allow sufficient time to develop relasioips of trust with children

Respect children’s perspectives

Exercise: Case study as an introduction to children 'S participation
Aims
By the end of this exercise, participants should:

Understand what children’s participation is, and someeflifierent ways in which children can be
involved in decision making.
Recognise some of the benefits of involving children in detimaking.

Time needed
1 hour

Methods

Use the information in Box 22 to present a definitioclufdren’s participation, provide examples of
some of the different ways in which children can pgéte, and give an overview of what children’s
participation is not.
Allow participants 10 minutes to read the case provided mdblat 9. Ask participants to explore the
following questions in pairs:

0 Anything in the case study that surprised them from whattitié has said.

0 Anything in the case study that they could only have tdasm the child and not from other

sources.

0 Anything in the case study that would help them respondrlieten emergency situation.
In plenary, discuss what they learnt from hearingcthigl’s perspective.
Wrap up with a short presentation on the benefits ¢diem’s participation based on the information
in Box 22. Explain that in emergencies, child/ commupdsticipation often gets left out because of
a lack of time. Emphasise the importance of includmgsultations with children in emergency
preparedness planning, and in evaluations to learn howpond more effectively in the future.
Explain that children’s participation can save timehm ¢nd by making interventions more efficient
and effective.
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Resources and handouts
e Handout 9

Box 22: Presentations on children’s participation

Children’s participation is:

* involving children and young people in decisions which affeeir tives
* enabling children and young people to better help themselves

Examples of types of children’s participation:

* Consultations with children to inform or evaluate iméntions
» Children’s groups or organisations

* The child-to-child approach

Children’s participation is not:
* Doing exactly what children tell us to do.

* Making decisions about all children based on what one@children have to say.

* Manipulating children so that they only tell us what wenttta hear.

Benefits of children’s participation include:

» Children’s participation is a right

* Making interventions more relevant and effective, dsate¢by saving money
* Giving children new skills

* Improving children’s self-esteem

Exercise: The H diagram on children’s participation
Aims

By the end of this session, participants should:

» Appreciate the importance of children’s participation

* Recognise some of the barriers to children’s participatm@hways to overcome these barriers.

Time needed
45 minutes

Methods

* Inplenary, ask: what are the benefits of childrenisiggpation? Place answers against the right-

hand vertical of a large H.

* Then ask: What are some of the barriers to childrenticgmation? Place answers against the left-

hand vertical of a large H.

* Finally ask: what are some of the ways that we cancmme these barriers? Place answers in the
middle of the H, so that the solutions form a bridge betwthe barriers and benefits (see Box 23 for

an example of an H diagram).
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Box 23: An example of an H diagram

Barriers to children’s Ways to overcome barriers Benefits of children’s
participation: to children’s participation: participation:
E.Q. E.Q. E.Q.
» Bad attitudes towards * Demonstrate the benefits *  Programmes are more
children’s participation of consulting children relevant to children’s
needs

Resources and handouts
* Alarge H drawn across several sheets of flipchart paper
* Pens

Exercise: Selecting children for consultations and creating the right environment

Aims

By the end of this session, participants should:

» Understand that children are not an homogenous group aghiee the importance of including a
wide range of children in consultations

* Recognised the need to consult children in an approprigiegsehat gives the child the confidence,
privacy and space to share their true views.

Time needed
45 minutes

Methods

* Introduce the types of participation included in Box 22, aqudagn that in this session, we are going
to focus on consultations.

* Emphasise that children, like adults, are not a homogegroup, and will experience emergencies in
different ways. Explain that for these reasons itmportant to talk to a range of different children.

* In plenary, ask participants to identify some of théedéint groups of children that may be affected
by emergencies in different ways (e.g. girls/ boys,cbitiren/ younger children, children with
disabilities/ children without disabilities etc.).

» Emphasise the importance of sometimes speaking to diffgreaps of children separately and
provide some examples. E.g. girls may not talk franktyud sexual abuse or relations in front of
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boys. Younger children may feel intimidated by older childr@sk participants to reflect on their
communities and add their own examples.

Give participants the set of photos of consultati@keg place in different settings included in
Handout 10. In pairs/ threes give the participants 10 minatieentify what is good and bad about
the different settings.

Feedback in plenary, developing a list of factors tcsan in creating the right environment. Use
the checklist in Box 24 below to ensure that key pdiatge been included.

Box 24: Checklist on creating the right environment for consitations with children
Seat children in a circle so that the facilitator o@aintain eye contact with them and the children ¢

see each other.

Always sit at the same level as the children, evéimsfmeans sitting on the floor.

Make sure consultations take place in a quiet locatiaraevbhildren will not be disturbed or
intimidated by the presence of adults or other child canity members.

Ensure that parents and other adults in the communityaireoncerned about what you are doing
with the children. It is often helpful if they can sgkat is happening from a distance.

Use ‘gatekeepers’ to explain to interested community mesnileat is going on and to stop them
from disturbing the consultations.

Don'’t speak to too many children at any one time. A mimmnad five children and maximum of ten
is ideal for group discussion.

Resources and handouts

Flipchart paper and pens
Handout 10

Exercise: Good question/ bad question
Aims
By the end of this exercise, participants should:

Understand the importance of avoiding leading questiongskatg two questions in one, and of
using language appropriate to a child’s age/ culture in cotisnkbawvith children.

Time needed
45 minutes

Methods

Split into small groups and provide participants with HandoutAsk participants to identify which
guestions are ‘good’ questions are which are ‘bad’ questions.

Discuss in plenary. Using the information provided in B&xbelow, emphasise the importance of
not using complex language with children, of not askingdquestions in one, and of not asking
leading questions.

an

Provide participants with Handout 12 on questioning skiltsgive them the opportunity to comment

and ask questions.

Resources and handouts

Handouts 11 and 12.
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Box 25: Good questions/ bad questions

It is important to avoid asking leading questions which ggiche answer you are expecting to receiv
for example:

‘Wasn't rape a key problem that girls faced during the ragsyear?’

‘What about hunger? Is that a reason why people rstghtto fight?’

[¢)

It is better to ask open-ended questions which don’t suggestsaver to children. For example:
‘What happened to children during the riots last year?’
‘Why do you think the riots in Kaduna started?’

Asking two questions in one can be confusing. For exanfipleu ask: ‘Can you tell me the causes and
consequences of the riots in Kaduna?’ and someone arighgerges between neighbours’, it is hard to
tell if this answer refers to a cause or a consequence.

Always use language that is appropriate to the child’'sagdefre. Don’t ask complex questions such as:
‘What were the consequences of the riots?’

Instead, ask:
‘What happened to children during the riots last year?’

Exercise: Listening skills game

Aims

By the end of this exercise, participants should:

» Appreciate the value of listening attentively and ofjadging responses.
* Have learnt ways to demonstrate attentive listening.

Time needed
30 minutes

Methods

» Split the group into pairs, and get each pair to decide whbenthe listener and who will be the
speaker. Ask the speaker to give their views on a topitggat. For example: ‘who will be the next
president of Nigeria.’

* For the first 1-2 minutes, ask the listeners to listeznéively, but to remain neutral in their response.
Pause the exercise. For the next 1-2 minutes, asistdwers to pretend to be bored by what is being
said. Pause the exercise. For the next 1-2 minutethedisteners to show disapproval of what is
being said.

* Inplenary, discuss how the speakers felt when thenkss were not interested in what they had to say
or judged their responses. Develop a list of why it is magwb to listen to children in a neutral but
interested way.

» Ask participants to reflect back on how the listeneosvdd that they were listening and develop a list
of ways to indicate attentive listening.

Resources and handouts
None
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Exercise: Discussion and group work on protecting c hildren during consultations
Aims
By the end of this session, participants should:

Appreciate the importance of protecting children during ceaisoihs
Understand how to ensure that consultations do not baidren’s well being.

Time needed
1 hour 30 minutes

Methods

Explain that this exercise is about ensuring that childremot harmed in any way during
consultations.
Split into small groups and give each group 20 minutes to exfterfollowing questions:

o How might consultations with children harm them?

0 What can be done to prevent consultations with chilchem harming them?
Ask each group to feedback in plenary, being carefullcgpeat answers already provided by
previous groups. Use the checklist included in Box 26 to emisatdey issues are covered. Give
participants the opportunity to read Handout 13 and to askige#tnecessary.

Box 26: Checklist of key issues on protecting children dumng consultations
Children might be harmed by consultations if:

They have to take time off school, missing out on valukgaleing.

Parents or employers have not given consent to thgu@tation and punish children for taking part.
Consultations encourage children to talk about upsettingsisgtigout offering support to deal with
the problems raised.

Children believe that they will gain materially from saitations and are disappointed when their
expectations are not met.

Sensitive information that children reveal is sharetth wthers in the community.

Children get tired and hungry during long consultations.

Children are pushed into taking part when they don’t want to.

Those conducting the consultations abuse children.

The following can be done to prevent consultations framming children

Provide information about the consultation process amdogasent from parents and children
Carefully consider timing and location

Keep children’s views confidential

Consider providing food and transport if necessary

Don’t push a child to talk about upsetting issues

Seek advice on how to respond to cases where a child rext¢@me abuse in their current lives
Work in pairs to enable the monitoring of colleagues b&havi

Seek advice on how to respond if you suspect colleaguesisihglchildren

Use the information provided in Box 27 to present key ss$oée covered in introductions with
children before consultations begin.

Split into groups of 3-4 and ask participants to spend 20 minutisgriatroductions to children
about a consultation on child protection in emergendiésve around the room to check that all
points in Box 27 are being covered and that child frietaiguage is used.
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Box 27: Presentation on key issues to be included in introdtions with children before
consultations

When you first meet the children, and at the start ofyestebsequent meeting, explain:

* What the consultation is about

* How long it will take

* How the findings will be used

» That there will be no direct benefits to them foriigkpart

» That anything that they say will be kept confidential

Ask:

» If they have any questions for you about the consultation.

» Ifthey are willing to take part.

* Where and when they would like to consultation to takeeplac

Respect children’s decision if they say they do not watdke part. Always seek consent from parents/
carers and inform other members of the community abbat wou are doing.

Resources and handouts
* Flipchart paper and pens
e Handout 13

Contingency planning

Key learning points

» Itis essential to plan to ensure that children’s neeelsnet during emergencies. All organisations
working in the field of emergency response should consiiat contributions they can make to child
protection in their planning processes.

» Arange of factors should be considered in such planningdmg: strategies to prevent separation;
mechanisms to quickly reunite separated children with theiflies and to provided them with
temporary care; efforts to ensure that children aretaldentinue their schooling; strategies to
prevent and respond to the abuse and exploitation of aljldnel work to meet children’s basic
survival needs, such as health care, nutrition and shelter

* Itis important to recognise that children are not a hganous group. The differing needs of girls
and boys, older and younger children, children with and witbabilities etc. should be recognised
in planning processes.

* Children and communities must be involved in planning for imgetild protection needs in
emergencies.

* Plans should be discussed and communicated with other aijans to ensure proper co-ordination.

Exercise: Discussion and group work on contingency planning

Aims

By the end of this exercise, participants should:

» Acknowledge the importance of planning for ensuring thatal’'s needs are met during
emergencies.

* Have considered some of the ways in which their orgaomsatvill need to plan to ensure that
children’s needs are met during emergencies

Time needed
1 hour 30 minutes
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Methods
* Ask: why is planning for emergencies important? What happ&resdon’t plan? Record answers
on a flipchart.
Split participations up into four groups. Allocate one effillowing areas to each of the groups:
o Avoiding and responding to separation
0 Education
0 Abuse and exploitation
0 Health, nutrition and shelter
Give participants 30 minutes to answer the following questio
o0 What are the needs of children in the area that yee been allocated during emergencies?
How do these needs vary by factors such as age, gendasdniigjitc.?
o0 What contributions can your organisations make to meet tinesds?
o0 What preparations need to take place before emergenaesuce that these needs will be
met during emergencies?
Ask each of the groups to feedback in plenary and exgter&llowing questions with participants:
o0 How can we ensure that children and communities araittedsn planning for emergencies?
0 What can we do to communicate and discuss our planthién organisations to ensure
proper co-ordination?
Refer participants to Handout 14 as a checklist of k®yeis to consider in developing contingency
plans on child protection in emergencies.

Resources and handouts
* Flipchart paper and pens
e Handout 14

The training of trainers

Key learning points

» Participatory training occurs when the trainer encourtigese taking part in a training event to use
their own experience and skills to generate learning.

» Participatory training techniques have many advantages @terds. For example, they encourage
adults to actively engage in the learning process, incred®nikelinood that they will remember
what they have learnt.

» Participatory training techniques are not always appropiadeare usually best deployed with
smaller groups of participants.

» Trainers using participatory techniques must adopt the rightde of friendly encouragement and
create an environment conducive for effective training.

* There are a wide range of participatory training techniquéseatisposal of trainers including role
plays, buzz groups, case studies, and small group work.

Exercise: Role play — good trainer/ bad trainer

Aims

By the end of this exercise, participants should:

* Have reflected on the key elements of successful n@inicluding the value of participatory training
styles, trainers adopting a friendly and encouragingudéiand an environment that is conducive for
learning.

Time needed
1 hour 30 minutes
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Methods

Explain that this exercise is to encourage participantisink about what makes training successful.
Split participants into small groups and ask the groups to mepale play on part of a training
session on child rights. Participants should imagiaetthis training is taking place in a village.
Explain that the role plays do not have to start righihe beginning of a training session, and that for
the purpose of this exercise, it can be assumed thatludtions have already taken place.

Ask half of the groups to prepare role plays on ‘good’ tngirsiession, and the other half to prepare
role plays on a ‘bad’ training session. Give participdr® minutes to prepare their role plays.

Once all the role plays have been performed, ask parttsipa reflect on what they have learnt to
develop a list of key elements of a successful trairésgien. Use the checklist included in Box 28
to ensure that participants have covered key issues.

Box 28: Checklist on key elements of a ‘good’ training session

The value of participatory styles of training over lecsuggy. keeping participants interested, helping
them to reflect on and share their own experienceguaging participants to remember what they
have learnt (see Part 2 of these toolkits for furtietails)
Trainers having the right attitudes e.g. friendly, encoagagontributions, listening to and respecting
participants views.

Creating the right environment e.g. a quiet locatiotingiin a circle to encourage participation.

Exercise: The basket of training techniques
Aims
By the end of this exercise, participants should:

Recognise the range of different techniques at the dispbsainers

Understand the advantages and disadvantages of soheseftechniques

Understand the concept of participatory training.

Recognise the value of participatory training methods, butadedge that this style of training is
not appropriate in all settings and for all audiences

Time needed
1 hour

Methods

Split participants into pairs and give them five minutequickly brainstorm on different training
techniques.

In plenary, ask participants to call out different trairi@ghniques, remembering not to repeat
techniques that have already been provided. Write eakhitgie mentioned on a separate piece of
card.

Place all of the cards in a basket, and explain thaters should use the ‘basket’ of techniques to
choose the most appropriate training techniques for parttsip&hoose two or three of the different
techniques mentioned and ask participants to reflect cadventages and disadvantages of these
methods, writing answers on a flipchart.

Place a line on the floor and put a card with the worditppatory’ at one end of the line, ‘average’
in the middle and ‘less participatory’ at the other end.

Pass the basket of techniques around and ask people tohgldeethtniques on the appropriate place
on the continuum i.e. if a technique is seen as beingpaeticipatory it should go closest to the card
with ‘participatory’ written on it, if it is seen a®ing only slightly participatory, it should go closer to
card with the words ‘less participatory’ written on it.

Explain that although participatory techniques often leaddee effective learning, they are not
appropriate for all settings. For example, lectureg beabetter for large audiences. If necessary,
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refer back to Section 2 of these toolkits to provide dedimit or participatory techniques and some of
the benefits of these methods.

Resources and handouts

* Flipchart paper and pens

» Cards

* A basket

» String, rope or masking tape for creating a line on tha flo

Exercise: Practising different training techniques

Aims

By the end of this exercise, participants should:

» Be familiar with a variety of simple participatoryimeng techniques.

» Have considered how to apply such techniques to training onpzbiieiction in emergencies.

Time needed
1 hour 30 minutes

Methods
* Introduce the list of different training techniques includeBax 29 to participants.

Box 29: Presentation on different training techniques

* Buzz groups: Participants are split into small groups of@iickly explore answers to a few simp
guestions.

» Small group work: Participants are split into group5-dD, and given a set amount of time to
explore a set of questions and provide answers on flipp paper.

» Case studies: Participants are provided with a shogtstasly and encouraged to explore what the
case study tells them about a given topic.

* Question and answer: The facilitator asks the entireod participants questions to encourage them
to reflect on their own experiences.

» Checklists: The facilitator encourages participants tavana set of questions using in buzz or sma
groups and then uses a pre-prepared checklist to ensuadl et issues have been covered.

e

» Split participants into small groups and allocate onaitrg technique to each group. Give the
groups 10 minutes to prepare a short role play of a traiesgjan on child protection in emergencies
using the techniques provided. Explain that the role playotibave to start right at the beginning
of a training session, and that for the purpose of #@scese, it can be assumed that introductions
have already taken place.

* Once the role plays have been performed, encourageipants to brainstorm on other applications
of the different techniques demonstrated for traininglold protection in emergencies.

Resources and handouts

* Flipchart paper and pens
» Case studies provided in Handouts 1 or 9
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4. Suggested itineraries

A one day training course for managers

Course objectives
By the end of this course, participants should:

Understand the differing impacts of emergencies on difitegroups of children.

Appreciate the importance of protecting children during emeigsn

Have identified some of the barriers to effective childtection during emergencies, and the means
to overcome these barriers.

Acknowledge the importance of planning for ensuring thatisdil's needs are met during
emergencies.

Have considered some of the ways in which their orgaoisatill need to plan to ensure that
children’s needs are met during emergencies.

Course outline
Introductions 1 hour

Introduction of workshop objectives
Setting ground rules

Introductions of trainers and participants
Ice-breaking game

An introduction to child protection in emergencies

Exercise: Group work on the varying impacts of emergenciehitdren 1 hour 30 minutes
Exercise: The H-diagram on child protection in emergencie 1 hour

Contingency planning

Exercise: Discussion and group work on contingency planning 1 hour 30 minutes

Evaluation and round up of the day 45 minutes

A three day training course for practitioners

Course objectives
By the end of this course, participants should:

Have a basic understanding of the concept of humantalkaldrights.

Appreciate the range of different emergencies that bffeeted Nigeria over the decades and the
repeating patterns of disputes between religious groupswvendand.

Understand the particular vulnerabilities of children duangergencies, and the varying impacts of
emergencies on different groups of children.

Recognise the different forms and key causes of the @masexploitation that affects children during
emergencies.

Appreciate the importance of enabling children to continhedag during and after emergencies,
and have identified ways to overcome barriers to childreducation in an emergency context.
Understand the importance and some of the means of preyeiolent conflict in Nigeria.
Recognise the necessity of avoiding family separatiadnsame of the strategies for achieving this.
Appreciate the value of involving a range of community mesberesponding to emergencies and
have identified existing and possible new mechanism for snghgement.
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» Understand the concept of children’s participation and sufrtiee benefits of involving children in
decisions which affect their lives in an emergencyrggtt

* Have identified some of the ways in which their orgamsa will need to plan in order to ensure that
children’s needs are met during emergencies.

Course outline

Day one

Introductions 1 hour
* Introduction of workshop objectives

e Setting ground rules

* Introductions of trainers and participants

» Ice-breaking game

Child rights and human rights in emergencies
* Exercise: The reincarnation game 1 hour 30 minutes
» Exercise: Group work — from human rights to child rights 1 hour

An introduction to child protection in emergencies

» Exercise: Time-lines on the history of emergencies andlict in Nigeria 1 hour minutes
» Exercise: Group work on the varying impacts of emergenciehiidren 1 hour 30 minutes
Evaluation of the day 15 minutes
Day two

Introductions 30 minutes

* Re-cap of day one
» Feedback from day one evaluations

Exploitation and abuse
» Exercise: Problem trees on abuse and exploitation 2 hours

Education in emergencies
» Exercise: Discussion and group work on ensuring contingghgoling in 2 hours
emergencies

Preventing violent conflict

» Exercise: Discussion and group work on preventing viaentlict 1 hour
Evaluation of the day 15 minutes
Day three

Introductions 30 minutes

* Re-cap of day two
* Feedback from day two evaluations

Avoiding separation and caring for separated children
» Exercise: Role plays on family separation during emezigen 1 hour 30 minutes

Community mobilisation
» Exercise: Discussion and group work on community maltibs in responding 2 hours
to emergencies
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Children’s participation
» Exercise: Case study as an introduction to children’s gzation 1 hour

Contingency planning
» Exercise: Discussion and group work on contingency planning 1 hour 30 minutes

Evaluation of the course 15 minutes
A series of three day training courses for practiti oners

Course Objectives

By the end of this course, participants should:

* Have a basic understanding of the concept of humantalddrights.

» Appreciate the range of different emergencies that bffeeted Nigeria over the decades and the
repeating patterns of disputes between religious groupswvemndand.

* Understand the particular vulnerabilities of children duanggrgencies, and the varying impacts of
emergencies on different groups of children.

* Recognise the different forms and key causes and effetiie abuse and exploitation that affects
children during emergencies.

* Have a more in-depth understanding of: harmful child workndwmergencies, children’s role as
perpetrators of violence, and the abuse and exploitatiohildren by those with a remit to protect
them.

* Have identified some of the ways in which their orgamsacan contribute to the prevention and
remediation of children’s abuse and exploitation.

» Appreciate the importance of enabling children to continhedeg during and after emergencies,
and have identified ways to overcome barriers to childredgucation in an emergency context.

* Understand the importance and some of the means of preyeiolent conflict in Nigeria.

* Recognise the necessity of avoiding family separatidnsame of the strategies for achieving this.

» Appreciate the problems associated with residentialfoargeparated children, and the need for
establishing alternative systems of care when possible.

* Recognise the resources that exist within communitiesrendalue of involving a range of
community members in responding to emergencies.

* Have identified existing and possible new mechanisms formamity engagement in emergencies.

» Understand the concept of children’s participation and sufrtiee benefits of involving children in
decisions which affect their lives in an emergencyrggtt

» Have developed some of the skills and knowledge neededrimeoicate effectively with children
and communities, and ensure that children are properly pedtdaring consultations.

* Have identified some of the ways in which their orgamsa will need to plan in order to ensure that
children’s needs are met during emergencies.

* Appreciate the value of participatory learning techniques awd the knowledge and skills needed to
practice using some of these techniques.

Course 1: Outline

Day one

Introductions 1 hour
* Introdution to workshop objectives

e Setting ground rules

* Introductions of trainers and participants

* Ice-breaking game
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Child rights and human rights in emergencies
» Exercise: The reincarnation game
» Exercise: Group work — from human rights to child rights

An introduction to child protection in emergencies
» Exercise: Time-lines on the history of emergencies andlict in Nigeria
» Exercise: Group work on the varying impacts of emergenciehiidren

Evaluation of the day

Day two

Introductions

* Re-cap of day one

» Feedback from day one evaluations

Exploitation and abuse
» Exercise: Problem trees on abuse and exploitation

Education in emergencies
» Exercise: Discussion and group work on ensuring contineghgoling in
emergencies

Preventing violent conflict
Exercise: Discussion and group work on preventing viaentlict

Evaluation of the day

Day three

Introductions

* Re-cap of day two

* Feedback from day two evaluations

Children’s participation
* Exercise: Case study as an introduction to children’s gzation

» Exercise: Selecting children for consultation and angate right environment

» Exercise: Good question/ bad question

» Exercise: Listening skills game

» Exercise: Discussion and group work on protecting childreimglur
consultations

Preparing for the field work practice

Evaluation of the course

Field work exercise

1 hour 30 minutes
1 hour

1 hour minutes
1 hour 30 minutes

15 minutes

30 minutes

2 hours

2 hours

1 hour

15 minutes

30 minutes

1 hour
45 minutes
45 minutes
30 minutes
1 hour 30 minutes

1 hour

30 minutes

It is recommended that this course is followed by tHd frk exercise on children’s participation

outlined in Section 5.
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Course 2: Outline

Day one

Introductions

* Introduction to workshop objectives

* Re-establishing ground rules set during course 1
» Ice-breaking game

Feedback from the field work practice
* Feedback from participants on the field work practice
» Exercise: The H diagram on children’s participation

Avoiding separation and caring for separated children

» Exercise: Role plays on family separation during emerigen

» Exercise: Group work and discussion on the use of resadleate for
separated children

Evaluation of the day

Day two

Introductions

* Re-cap of day one

» Feedback from day one evaluations

Exploitation and abuse
» Exercise: Group work and discussions on different fayhahild work
» Exercise: Body Maps on the causes of children’s work

Communicating with children
» Exercise: Role play on communicating effectively wdiktressed children

Recognising diversity in responding to emergencies
» Exercise: Discussion and group work on recognising andingjldiversity
within populations affected by emergencies

Evaluation of the day

Day three

Introductions

* Re-cap of day two

* Feedback from day two evaluations

The training of trainers

» Exercise: Role play — good trainer/ bad trainer

» Exercise: The basket of training techniques

» Exercise: Practising different training techniques

Preparing for field work practice

Evaluation of the day

1 hour

1 hour 15 minutes
45 minutes

1 hour 30 minutes
1 hour 30 minutes

15 minutes

30 minutes

45 minutes

1 hour 30 minutes

1 hour 30 minutes

1 hour 30 minutes

15 minutes

30 minutes

1 hour 30 minutes

1 hour
1 hour 30 minutes

1 hour 30 minutes

15 minutes
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Field work exercise
It is recommended that this course is followed by tHd fsork exercise on training skills outlined in
Section 5.

Course 3: Outline

Day one

Introductions 1 hour
* Introduction to workshop objectives

* Re-establishing ground rules set in course 1

* Ice-breaking game

Feedback from the field work practice 1 hour

Abuse and exploitation

* Exercise: Case study on children’s role as perpetratosislent conflict 1 hour

» Exercise: Case study and discussion on the sexualitexjplo of children by 1 hour 30 minutes
those with a remit to protect them

Preventing violent conflict

» Exercise: Role play on different responses to cadnflic 1 hour 30 minutes
Evaluation of the day 15 minutes
Day two

Introductions 30 minutes

* Re-cap of day one
» Feedback from day one evaluations

Recognising diversity in responding to emergencies
« Exercise: Discussion and group work on children’s chiangeeds as a result 1 hour 30 minutes
of child growth and development

Co-ordination and community mobilisation

» Exercise: Discussion and group work on community maltibs in responding 2 hours
to emergencies

» Exercise: Developing a terms of reference for childaveland protection 1 hour 30 minutes
committees

Evaluation of the day 15 minutes

Day three

Introductions 30 minutes

* Re-cap of day two
* Feedback from day two evaluations

Co-ordination and community mobilisation
» Exercise: Role play on communicating effectively watmmunities 1 hour

Re-cap on an introduction to child protection in emergencies
» Exercise: Role play on what happens to children in emeigen 1 hour
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Contingency planning

» Exercise: Discussion and group work on contingency planning 1 hour 30 minutes
Preparing for the field work practice 1 hour 30 minutes
Evaluation of the course 30 minutes

Field work exercise

It is recommended that this course is followed by tHd fsork exercise on contingency planning
outlined in Section 5.
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5. Field work exercises

Introduction

Field work exercises follow on from training coursesliovaparticipants to apply some of the

knowledge and skills that they have developed during thertcairin this section, examples of three field
work exercises are provided on: child participation, traiskitls and contingency planning. Trainers
using these toolkits may want to develop other field workases to cover different topics. When using
field work exercises, it is important to ensure thdticgant time is allocated to briefing participants on
the purpose of the exercise before they do the fieik wractice, and on reflecting on what they have
learnt after the exercise. Trainers should alsditf@@& discussions on exactly how participants aragoi

to carry out the field work exercise, ensuring that peesrealistic with the time and resources available.

Children’s participation

Aims

By the end of this exercise, participants should:

* Be familiar with the use of Problem Trees as a tootmsulting children on child protection in
emergencies.

» Appreciate children’s knowledge of issues relating to ghi@tection in emergencies, and the value
of engaging children in decisions that affect them.

» Have practiced some of the skills needed to communicegetigély with children.

Preparing for the field work practice

Time needed
1 hour

Methods

This field work exercise should only be attempted aftetigiaants have completed training exercises on
‘Children’s participation and communicating with children.’

* Provide participants with Handout 15 which explains tailfivork exercise. Allow participants time
to read the handout and ask questions.

» Split participants into the groups that they will be iman they do the field work exercise. It may be
logical to group participants according to where they, lorehe organisations they work for.

» Ask each group to develop a plan for how they will conthetfield work exercise by answering the
following questions:

Which children will you consult as part of this exercise?

How will you find children to take part in the exercise?

Where will you do the exercise?

When will you do the exercise?

How will you allocate roles and responsibilities fompleting the exercise amongst group

members?

o What are your likely resource needs for completing thisogsses and how will these needs be
met?

» Either get each group to present in plenary, giving ah@ups time to comment on their plans, or

move around the room and check plans to ensure that #hegadistic and appropriate.

O O0OO0OO0Oo
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Resources and handouts
* Flipchart paper and pens
e Handout 15

Field work exercise: Completing problem trees with children

Time needed
Approximately 1 day

Methods
» Participants are expected to follow the instructionslandout 15 to develop Problem Trees on
conflict in Nigeria.

Resources and handouts

* Flipchart paper and pens

* Venue for the consultations

* Transport costs

» Refreshments for participants

Feedback from the field work practice

Time needed
2 hours

Methods
» Give each group who took part in the field work practice Iftuteis to prepare a brief presentation
based on the following questions:
o0 What did you learn about conflict in Nigeria as a restithe exercise?
o What did you learn about how to communicate effectivat children as a result of the
exercise?
0 What challenges did you face in conducting the exercise?
o How did you/ could you overcome these challenges?
» After the groups have presented in plenary, conduct thedtatiaexercise on children’s participation
outlined above to enable participants to reflect on ey have learnt about the challenges and
benefits of children’s participation.

Resources and handouts
* Flipchart paper and pens

Training skills

Aims

By the end of this exercise, participants should:

* Understand some of the key elements in developing assfaté&aining programme on child
protection in emergencies.

* Be familiar with the use of a range of participatogining techniques and appreciate the benefits of
this style of training.

* Have practiced some of the skills needed to conduct etary training on child protection in
emergencies.
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Preparing for the field work practice

Time needed
1 hour 30 minutes

Methods

This field work exercise should only be attempted aftetigiaants have completed training exercises on

‘An introduction to child protection in emergencies’ andéTthaining of trainers.’

Explain that the aim of this field work exercise is farticipants to develop a short training course on
an introduction to child protection in emergencies usingkiiles and knowledge they have developed
during the training so far.
Provide participants with extracts from these toolkitduding Section 2, and the section containing
exercises on ‘An introduction to child protection in emenyes.” Give participants time to read
through the handout and ask questions if necessary.
Split participants into the groups that they will be imen they do the field work exercise. It may be
logical to group participants according to where they, lorehe organisations they work for.
Ask each group to develop a plan for conducting a shoniricgacourse on child protection in
emergencies by answering the following questions:

o0 Who will take part in the training course?
How long will the course last for and when will it talace?
Where will the training course take place?
What kinds of issues will you cover during the course?
Which tools might you use?
How and when will you prepare for the course, includinglising a list of course objectives
and training methods?

O O0OO0OO0Oo

o How will you allocate roles and responsibilities fomnpleting the exercise amongst group
members?

o What are your likely resource needs for completing thisogsses and how will these needs be
met?

Either get each group to present in plenary, giving ghaups time to comment on their plans, or
move around the room and check plans to ensure that #negadistic and appropriate.

Resources and handouts

Flipchart paper and pens
Extracts from these toolkits including Section 2, andseion containing exercises on ‘An
introduction to child protection in emergencies.’

Field work exercise: Running a short training cours e on child protection in
emergencies

Time needed
2 days including time for preparation

Methods

Participants are expected to design and run a sharingatourse introducing issues on child
protection in emergencies to selected key stakeholders.

Resources and handouts

Resources and handouts as required in the training desiggeftligehart paper, pens, cards, handout
etc.)
Venue for training
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* Transport
» Refreshments for participants

Feedback from the field work practice

Time needed
1 hour

Methods
» Give each group who took part in the field work practice Iftuteis to prepare a brief presentation
based on the following questions:
o0 What issues did you cover in your training session?
o0 Who took part?
o0 What did you learn about how to conduct training on child ptimie in emergencies as a
result of the exercise?
0 What challenges did you face in conducting the exercise?
o How did you/ could you overcome these challenges?
» Ask each group to present in plenary.

Resources and handouts
* Flipchart paper and pens

Contingency planning

Aims
By the end of this exercise, participants should:
* Have engaged a range of stakeholders in identifying childrex@ds during emergencies.

» Have developed or adapted existing plans for meeting childneeds during emergencies based on
these consultations.

Preparing for the field work practice

Time needed
1 hour 30 minutes

Methods
This exercise should only be attempted once participaatmiliar with issues relating to child

protection in emergencies following several days traininge lsempleted exercises on children’s
participation and community mobilisation, and have corepl¢he exercise on contingency planning.

» Explain that the purpose of the field work exercis® iddvelop plans for responding to children’s
needs during emergencies. These plans must be reafidtisased on the actual capacities and
resources of the organisations they represent. Thelyalsosreflect an understanding of children’s
needs during emergencies based on consultations withhetd&es.

* Re-introduce Handout 14 to participants. Explain that tipgesents a checklist of issues that they
might want to consider in developing their plans. Emgeaisiat their organisations are not expected
to contribute in each of the areas outlined.

» Split participants into the groups that they will be iman they do the field work exercise. It may be
logical to group participants according to where they, lorehe organisations they work for.

» Ask each group to develop a plan for completing the figlckvexercise by answering the following
guestions:

o Who will you engage in the development of your plans?

59



(@)

How will you develop the plans?
o When will you develop the plans?
o How will you allocate roles and responsibilities fomnpleting the exercise amongst group
members?
o What are your likely resource needs for completing thisogsses and how will these needs be
met?
» Either get each group to present in plenary, giving ahaups time to comment on their plans for the
field work exercise, or move around the room and cheakspio ensure that they are realistic and
appropriate.

Resources and handouts
* Flipchart paper and pens
e Handout 14

Field work exercise: Developing a contingency plan on child protection in
emergencies

Time needed
2-3 days

Methods
» Participants are expected to involve key stakeholdademtifying children’s needs during
emergencies and then work with their organisations to de\&eplan for meeting these needs.

Resources

» Stationary

e Possible venue for consultations
* Transport

Feedback from the field work practice

It is anticipated that this field work exercise will tgidace right at the end of a training programme and
that therefore participants will not be able to sle@eriences unless a meeting is organised especially.
To ensure that participants receive feedback on treamsplt is a good idea for trainers to review and
comment on the plans. If feasible, one group of ppgidis can also review and comment on the plans of
another group of participants.
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6. Handouts

Handout 1: Case studies on children’s role as perpe  trators of violent conflict

A STORY OF A 14 YEAR OLD BOY SHORTLY AFTER THE KADUN A RELIGIOUS CRISIS
OF 2000

It was never the fault of the young people who pandited in the violent conflict in Kaduna in 2000. It's

the leaders and politicians who have violent spirit wbafused and manipulated the young people to
take part. For example, many of us who were the maxipanticipants at the Leventis round about end
of the town, where many trader shops were looted and pyogestroyed are jobless. | think most of

leaders who gave us money to buy fuel and burn places shipatook advantage of the fact that we

were unemployed, hungry and ready to take any amount déyrto cause mayhem.

One man came to where we were waiting to be picked bygrenwho has some job to be done; for
instance to work as bus conduct for the day, carry samdiedse building or wash people’s car and said
to us: what are you people doing here? You're here lookingofoto do when they are killing your
brothers and sisters; insisting that they don’t wantreligion. The man told us so many unacceptable
things about what they think of us and said if we contiwuelerate the other religion one day they
would stop us from worshipping our God.

He took us to an uncompleted building and showed us songemas weapons and said they were for
those of us who were ready to defend our people againstssgigm and continuous marginalization. He
also showed us some empty jerry-cans and said he had sameg tnogive to any of us who would be
willing to go and buy fuel for the rest of us to burn placeworship.

| got angry because of the type of things the man hadadaidt the other group and was ready to do
anything to show that I'm really on the side of my peofflehe man had not told us those things and
willing to support us-particularly when we were hungry and poay be | would not have participated.
But now they are saying every where you go to that wgdheg people were the primary and maximum
participants in the violence that happened. | feel redibappointed with these our so-called leaders-
whether Muslims or Christians-most of them are same. They incite the youth to cause confusion. If
anybody has to be blamed as far as | know it is thesadntt not young people.

ON THE ZANGO-KATAF CRISIS- A 16 YEAR OLD BOY

| witnessed what happened in the Zango- Kataf crisianlremember that for a long time | used to hear
my parents and some adults in my community saying tiegp¢ople from the other tribe do not like us.

That day we were coming back from school and people wenging. | saw one of the elders from my
area hiding and calling my name; saying | must come andhem now and that the town was not safe.
They will certainly kill me if they see me, he addedwds afraid. | asked who they were. And he
responded saying those wicked people from the other tribenokesaid that they were not originally
from our place- that they had migrated, but now they watdke all our land and even market square. He
assured me that such must not be allowed to happen. Thaeople have met and decided that they
either leave our land or we wipe them and their fawibut of the surface of the earth. By the time | got
to the hid-out, many young people like me from our tribeewthere. Our faces were painted black
beyond recognition. They said that as young people we wexdbetter position to fight for our people.
And that if we don't do it strangers would take our land.
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Many of us were afraid initially, because we didn’t re&ihow what was going on. | didn't know what
my mates were thinking. But for me | kept wondering if h'ddefend myself, | might die from what I'm
hearing. Well, I'll not wait for that to happen to me;tewd let me kill them first.

So, you see, we didn’t really cause the trouble. Our £laled grown-up people started it all. They should
actually be held responsible. Now they blame us and saidentb@perpetrators.

(These case studies were collected by Denis Onoise of Save threrCbiK shortly after the conflicts
described above
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Handout 2: Case study on abuse and exploitation by humanitarian workers
in Liberia, Sierra Leone and Guinea.

An extract from: Hamilton, C (2002) Child Protection in Complex Emergencies: An analysis of law
and practice - The children and Armed Conflict Unit The International Save the Children
Alliance, London

In February 2002, a joint report of UNHCR and Save thed@ml shattered the illusion that armed
groups bear sole responsibility for sexual abuse and &qumi during conflict periods. Research carried
out with refugee communities in Sierra Leone, Libend &uinea highlighted the vulnerability of
children to sexual exploitation by the very people wieracruited to assist the war torn communities —
aid workers and peace keepers.

The report detailed disturbing evidence that personnel employa range of agencies responsible for
the care and protection of refugees and internally disdlaersons used their positions of power to
exploit children. It was asserted that humanitaridwerkers used food, and aid, which was intended to
benefit the community, as a bargaining tool to obtain s&x fjirls, primarily in the 13 — 18 years
category. Both international and local staff wasliogped, including workers of respected and
established agencies.

Poverty, the lack of other opportunities, insufficiempglies and the bad management of aid delivery
were cited as the underlying causes for this problem. rtesg:¢hat a conspiracy of silence among the aid
workers had contributed to the perpetuation of this practice

The report also drew attention to the sexual explomatif children by peace keepers, who were said to
be the highest paying customers for sex with childrere r&port revealed evidence to suggest that where
peace keepers had been sent, the number of children inwolirexllocal child sex industry had risen to
cater for the increased demand.

It should not be forgotten that just as in peace-tirédren can be victims of sexual abuse at the hands

of their family and extended family, as well as steasgand this abuse will often go unchecked due to
the absence of monitoring and mechanisms to deal withaugese in times of conflicts.
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Handout 3: Different strategies for responding to v iolent conflict

Avoidance/Denial

We may decide to avoid the other person or pretendhibatanflict does not exist even though we are
hurt or angry. We need to observe that this approadlylera$ handling conflict often leaves us feeling
more hurt, frustrated, annoyed, angry and resentful. aggsoach can be liken to a housewife who keeps
sweeping dirt under the carpet; the dirt will surely bee@nieap, which she wont be able to manage one
day. This approach creates room for a win/lose opinrmption where one person gets what he/she
needs and the other person get nothing. This does notlastlak the problem but buries it for the time
being.

However, there are some situations where this stylseful; for example, avoidance can be a stop gap to
reflect on what next to do.

Confrontation/Fighting

Some people might decide to slog it out with the othesgrein conflict situations. They threaten, push,
hit, yell, insult, and tenaciously hold on to their pamhview and disagree with the other person’s point
of view. This approach often leads to violence andeittedose/loseoption. An option where both
parties oftentimes loose. Neither party gets whathketgeds. In some cases confrontation might also
lead to win/lose where the stronger party with biggergromins.

Problem Solving

This is an approach whereby the parties listen withritesi to understand the underlying elements in the
conflict and attack the issues. The parties using this styimally show respect for differences and look
for ways to resolve the problem. Furthermore, people ukiagtyle or approach are less concerned
about who is right or wrong. They view conflict as logimg to both parties which require their mutual
collaboration to resolve.

This approach creates room for a win/win solution. tAagion where both parties come out satisfied
with the solution. They are satisfied because the&dsdave been met and their relationship has been
restored.

This material was adapted from: Conflict Management TrailMbanual The Conflict Resolution
Stakeholders’ Network (CRESNET), July 2001
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Handout 4: Stages of child growth and development

D.

to

]

Stages Physical Development Mental Language Social development
(ages) Development Development
Infants 0 — 2 monthsThe brain | Automatic actions | Crying and a few | Can discriminate betweern
is still immature and dominate the child’s| pleasure noises are others to some degree on
0-24 activity mostly interaction with the | the beginning of the basis of smell and fee|.
Months automatic environment talking There is no clear-cut
attachment to an
individual.
2 — 8 monthsThe brain | The child begins to | Cooing and The fist central attachmen
grows rapidly leading to| explore and observe babbling sounds | is formed. Child now
more voluntary control | carefully objects and dominate; child shows preference for one
by the child: Child can | people, repeats seems to play with | or more adults over others
sit up and reach for interesting actions, | sounds Still little interest in other
things; examines objects and begins to infants.
for what they are not just recognize objects.
where they are. Child's
ability to see improves
and can see parents from
afar
8 — 24 monthsChild Child can Child can say first | First attachment spreads
learns to crawl and walk understand things | words and other care givers, plus
during this period. Most and carries out beginning learning | major increase in interest
of the brain developmentinstruction; checks, | two-word sentence| in other children.
is complete by the age ofexamines and tries Attachment behaviours
2 years. using objects now include moving
meaningfully; uses towards as well as
various actions to demanding care giving.
get what is wanted. Attachment behaviours
less often shown. Child
more independent.
Pre- A stage when major The child starts The child starts Attachment to parents is
School brain growth complete, | using words or constructing more | still present and easily
there are no new major | images to stand for | complex sentences. noticed. Child begins to
2-6 years | motor skills. The child | things in the play, | Atthe age of 6 explore widely the
improves on the skills | begins to group years, most surroundings and develop
he/she already knows. A people and animals| children can use themore relationships with
child begins to use into man and common language | age mates starts to make
his/her hands better and woman. at home well. friendships and can be
to play things, like balls. sharing. He/she is kind a
well as aggressive. Play
mates begin to be with the
same Sex.
Childhood | Physical growth The children’s The child normally | Peers/age mates become
6-—-12 continues steadily but at thinking becomes | begins to read and| very important but nearly
years a slower pace until logical. The child | write during this all peer groups are same

puberty. Among girls
puberty may start towar
end of this period.

Skills connected with
using the hands and feeg
continue to improve.
The child can play ball,
ride a bicycle and

can use operation
dsuch as subtracing;
adding and can add

numbers and letters|

t The child is more
able to perform
actions in her/his
head and also

perform other difficult

period and can
make more
meaningful
sentences.

understand

sex groups. The children
try and learn their sex role
partly by coping same sex
adults.

Attachment to parents is
not easily seen but presef
to some extent.
friendships become
important, especially for

Individual

nt
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such tasks. The strengt
of the eye is a good as
adult at this period.

hconversation and
aigets involved.

girls.

f

Teen-Age | The early (14 or so) Continues to learn | A period of confusion with
12 -18 stage of teen-age is new words as it increased problems in
years accompanied by moral meets them. parent-child relationships
reasoning. Is a maximum influence o
By age 17 or 18 some peer pressure and many
teenagers have achieved behaviour problems and
directions and principled depression?
moral reasoning. Teenagers begin to
guestion parent’s values,
roles and old ideas of
identity.
Individual friendships are
important throughout this
period.
Relationships with the
opposite sex begin.
Youth Maximum sexual Principled moral The identity crisis is
capacity is reached reasoning continues. resolved for many young
18 — 22 especially for boys. Relationship is seen people by developing a
years This stage may contain | with two sides and new image of self-

maximum physical
performance involving
speed.

other people begin
to be accepted as
they are.

occupational, religious,
sexual identities are all
worked out in this period.
Close friendships — both
with future partners and
with friends are also
developed, mostly as a
result of the mature
identity and of the new
levels of understanding
concerning the nature of

relationships.

Ministry of Gender & Community Development/ Departmeh€Child Care and Protection (1998) Child

Growth and Development, Community Based Child Care Opanning Programméeganda
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Handout 5: The growing impact of emergencies on chi ldren

An extract from: Save the Children Alliance (2002) Child Potection in complex Emergencie3he
International Save the Children Alliance, London

The face of warfare changed towards the latter haliefast century. Interstate/country wars are now
relatively rare and hugely outnumbered by internal cosflidthe causes of these conflicts can be
multiple and complicated and are not simply the ethnittabal wars as portrayed by the media.

In internal conflicts the battlefield is not clearlyarked and civilians are often caught up in the conflict as
victims or participants — a distinction that is sometirhard to draw. Violencagainst the civilian
populationby both government and non-state forces is now tleerather than the exception. Indeed the
civilian population is often deliberately targeted in raijt campaigning.

It is therefore inevitable that the number of civiligasualties has risen. In World War I, civilian victim
made up 5% of those that died in the war, mostly fromdagraids. However, by 1996, in her report
on the impact of Armed conflict on children, Graca Maestimated that over the past century the
number of non-combatant/civilian war victims had Ieapin 5% to 90%, and the largest proportion of
these victims were womeand_children

This change in the warfare has had a huge impact on chiléNet only are children perishing in
conflicts, but conflicts also engulf every aspect ohdd’s life. Over the last decade it is estimated:that
2 million children were killed in conflict situations

over 1 million were made orphans

over 6 million have been seriously injured or permanetitgbled

over 10 million have been left with grave psychologicalima

over 20 million children have been displaced by war wieimd outside their countries

VVVVYY

In addition, approximately 800 children are killed or maimedabgmines every month and millions of
children have suffered sexual violenogalnutrition, disease, and the multiple consequencbksing
forced to flee their homes.

When a conflict occurs, children often lose the supp@tesn around them. Not only are children often
deprived of their families, but they also lose their edlois, and health workers and their daily routine.
This impacts on their lives heavily in both the shertrt and the long term.
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Handout 6: Questions for mobilising communities

These questions can be used to find out what resourcesyadngati within communities to respond to
child protection in emergencies.

1.

2.
3.

18.

19.
20.
21.
22.
23.
24,
25.

In the community, how do people organize themselves whegy have something to do
collectively?

What community organisations already exist in this village?

What leadership structures exist? What leadership struaxisted before the conflict? How are
these different?

How has the conflict affected this community? Howeéhakildren been affected?

Have any children who were involved in the fighting alreastynned to this village? If so, what
has happened to them?

What community structures have been damaged or destroydtk yomnflict? Have any new
community initiatives come about as a result of tgatfing?

What basic services are there for children? (Educaieadth, protection)

Who traditionally cares for children in this community?

What happens to children when their mother or father die?

What are the norms regarding caring for children froffierint clans or tribal groups?

Under what circumstances are children cared for by paapklated to them?

What are children expected to do in this community? Howthdty contribute to family
livelihoods and community life?

When children are distressed or unhappy, what happens?

How does the community respond to vulnerable childreich as the disabled or orphaned?
Who are the most significant supportive adults for cai@® Where do boys go to for advice?
Who advises girls?

How is violence handled in this community? What happensipkeple commit ‘evil’ actions?
What are different sources for healing and spiritual supfpeligious beliefs and practices), the
role of traditional healers, ceremonies for the deadl céansing rituals?

What are the traditional forms of self-expression ficad in this community? (Story-telling,
drawing, singing, dancing, recounting dreams)

What are power relations like in the community?

Are boys and girls given equal opportunities for educatiahiaother areas?

If relief assistance is provided who does the distribudiathwho supervises?

What are some of the major child protection issuesdrctmmunity?

How are those child protection issues handled?

Do they affect boys more than girls?

What are some of the key gender issioesnen? How about for women, boys and girls?
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Handout 7: Road blocks to communication

ROAD BLOCKS TO COMMUNICATION

ORDERING: You must ... You have to... You will...

THREATENING: If you don’t then... You had better or else...

PREACHING: It is your duty to... You should ... You ought...
LECTURING: Here is why you are wrong... Do you realize...

PROVIDING What I would do is... It would be best for you...

ANSWERS:

JUDGING: You are bad... lazy! Your hair is too long...

EXCUSING: You’ll feel better... It's not so bad...

DIAGNOSING: You're just trying to get attention... I know what you need...
PRAYING: Why? What? How?

Source: The Community Board Programme (1987) Active histeTriadsThe Community Board

Program, Nigeria

69




Handout 8: Human Bingo

Methods for facilitating Human Bingo

Facilitator distributes forms on seeking information frother people. This form has a number of
guestions which appear in block form. Participants are gilear instruction on what they are
expected to do with the form: Go around the hall ask #mgrgarticipant any of the questions. If you
get yes for an answer, put the name of the person waveeas the question and move on to another
person for another question. When you get no for anemgw ahead and ask the same question until
the answer is yes. It's expected that you answer aditiquebefore the stoppage time.

Facilitator must make it clear from the beginning thatigpants have only 5mins to do this.
Facilitator stops the exercise after 5minutes and theloes the following questions: How did you
find the exercise? Why was it difficult to get quick anssfe

Facilitator explains that it could be a lot more difftdalworking with distressed children, especially
when you're a stranger.
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Handout 9: Case studies on children’s experiences o f conflict

Extracts from: Alfa Cares, Care and Action Rese®GO, Child to Child, and Save the Children (2003)
Participatory Research with Young People Living with G@anflict Save the Children, Kaduna, Nigeria

The case studies describe young people’s experiencesifilawwlence between Muslim and Christian
communities in Kaduna town in 2000.

Case study 1: 14 year old boy from Kaduna

Q:

Ans:

Q:

Ans:

Q:

Ans:

Ans:

Ans:

Ans:

Ans:

Ans:

Where were you during the 2000 violence in Kaduna?

We were staying at Rigasa.

Where are you staying now?

Myself and my elder brother are staying at Ndbayimy mother and the other children are living
at Television.

Can you now tell me what happened to you on thaFE2bruary and May 2000?

On that day my father and mother set out to a@téerally but on the way my father became ill and
returned home. My mother continued into the rallyweht to school as normal but during the
morning we suddenly saw people running and we soon found outéhatwas a crisis in town.
Our teachers told everyone to go home. | ran homeseithe of my brothers and we stayed at
home all that first day. By the evening time the sitraieemed to calm down but my mother had
not returned from the rally. The following morning evehasre was tense again and when we
heard shooting nearby we our fatyer sent us to our neighsbloam'se who is Muslim. Later, in the
evening, we decided to come back home because we werethithsomething might happen to
us in the neighbour’s house. On reaching our house we digtbthat one of our buildings had
been burnt down and my father had been killed. Welstdlno news of our mother and decided
that we had to find out way to the Army barracks. Isweugh for us on our way to the barracks
because we met different groups of rioters on the waytimteatened to kill us. We were crying
and running in confusion. My brother was slashed and stabibe a knife when we came across
one group of rioters and he ran and hid in a sallow dhiyand stayed there for 3 days before
some people found him and brought him out of the well. Herashed to the Hospital. | thank
God that he is alive today. It was the third day thatneet our mother at the barracks and we
broke the news that our father was killed and one ohouses burnt down. We stayed in the
barracks for 2 weeks before coming home.

Where is your Mother now?

She lives at Ungwan Television with my five brogher

Who is paying your school fees?

My elder brother who is not gainfully employed, boesl some odds jobs to pay my school fees.
Is your mother working?

No

How is she fending for the other children?

People have been generous to us by giving us food stuff.

Are the children with your mother attending school?

None of them is going to school. My mother canffotéthe school fees.
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Case study 2: Boy from Kaduna, age unknown
In the Name if Allah the Most Merciful.

My name is X. When we were living at Sabo one day myhers and | met out side our house. | had just
returned from the mosque with one of my brothers, wireisaw one of our relatives coming down the
road carrying a large load. He said that there shop rexdhened down and that his brother had been
badly burnt. He had taken his brother with the burnkedbspital but they would not admit him and told
him to come back the following day.

It was the following morning that our father told us b to school because the town was in
commotion. He told us to go and stay at one Alhaji’'soumd. On reaching there we were not allowed
in, so we proceeded to Alwali Kazir's House. On the waysaw one man’s car being destroyed while he
was beaten. His attackers ordered him to give them morteégywould kill him — so he gave them. He
was a Muslim.

In Sabo, there is this woman, an Arabic teacher, lset@aches our mothers. Before my eyes | saw this
teacher and her group stopping a Christian on a bike. Heegdsn to death and burnt with his machine.
Later the teacher herself was shot. We stayed atliM@air's house as he is a retired army General
whose house is heavily guarded.

The second day my father was shot with an arrow ishosilder. He came back home and we were all
crying seeing his condition. Our eldest brother decidednthatas going to fight for Jihad | remember he
was crying and begging for forgiveness in case he didetatrr. | was asked to move with other people
to another town known as Birnin Yero but | refused antbatswent with my brother to Rigasa, where
we joined others going round the town chanting Allahu Ak@ere Hisba man said we must go to fight
and so most of the mob headed onto Kabala.

| have been staying with our grandfather until now bufatiyer has just bought his own house in
Dattawa Road and we all live there now. He is tankeedriv
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Handout 10: Settings for consultations

Below are some pictures of different consultatioReom the pictures:

* What is good about the way these consultations hega organised?
* What is bad about the way these consultations havedrganised?

http://www.acm. edu/tfr/adwsorl Ig_jpg

3§ | T
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http://www.acm.edu/tfr/advisor1-lg.jpg

Handout 11: Good question/ bad question

Which of these questions are ‘good’ questions? Wth questions are ‘bad’
questions? Why?

1. Why do you think the riots in Kaduna started?

2. Would you please tell me the multitude of factérgt thave caused the
conflicts that have stricken the land in the padiermium?

3. Wasn't rape a key problem that girls faced durmgriots last year?

4. Can you tell me the causes and consequences obdthén Kaduna?

5. What about hunger? Is that a reason why peoplatrstgrt to fight?

6. What happened to children during the riots last¥ea
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Handout 12: Questioning skills

Do

Ask easy questions to start off with to make the infotrfeal comfortable.

Start off asking broad questions, moving onto specific iskstiess E.g. start off saying ‘what are the
bad things about your work?’ and later on ask ‘do you heeelents at work?’.

Use a checklist of questions to remind you about thegdbat you have to cover, but remember that
you can ask the questions in any order you want, and in usiage~ver words you think are best.
Listen to the answers that children give you and ask gxtobing’ questions to get as much detail as
possible. Use the 5 helping words to help you think up questiaskt what, when, how, why, what
and who.

Clarify words such as ‘good’ and ‘bad’ that could meanmler of different things.

Use language that the person you are talking to uses anthdarstand.

Be attentive and interested at all times.

Consider the flow of the discussion. Do not jump frsrbject to subject without warning.

Consider the way that you sit when you are asking quesstidlways sit at the same level as the
person you are talking to and avoid placing barriers, sudess between you.

Don’t

Ask leading questions. Leading questions provide suggestions petson you are interviewing
about what they should say. For example : ‘Do youdikeool because you get to mix with other
children?’

Be judgmental towards the informant, no matter how machmgay approve or disapprove of what
they are saying.

Push people if they don’t want to answer your questioste&al, talk about something else and then
ask the original question in a different way later othmminterview.

Ask two questions in one. For example, if you asK el all the good and bad things about your
work?' the person you are talking to won't know whereetgin, and you may find it hard to interpret
their answer.

Techniques of open-ended questioning and probing
Good questions will encourage the informant to give long atallelé answers. Some of the ways to
encourage people to say more are given below:

1.
2.

Stay silent. Give the person you are talking to mione to answer your questions.
Repeat the last thing that the person you are talkisgitb E.g.

Person: | don't really enjoy my job

Researcher: You don't really enjoy your job?

Make encouraging noises, such as, “l see”

Pretend to be stupid. E.g. ‘I've never been to a fadtefgre, what is it like?’

Ask longer and more detailed questions. E.g. Instead ofgaski

‘What do you like about your job?

Ask

‘Can you tell me all of the things that you like aboutiyjmb?’

Summarise what they have already told you and askdoe aetails. E.g.

'So, you don't like working for long hours and not getpagl very much. Is there anything else bad
about your job?'
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Handout 13: Protecting children during consultation S

Assessing risks
» Before each consultation, assess the risks partispaay face by taking part in the consultation and
take steps to minimise these risks.

Consent and information

* Families should be consulted well in advance regardiagnvolvement of children in the
consultation. Always get parental consent.

» Seek the support of community leaders or others who playortant role in children’s lives.

* Children (and adults) should always have a choice aboethehor not they take part in the
consultation. To make this choice, they need to undefrste purpose of the consultation and to
what use the findings would be put. They must be awatdhby can withdraw from the consultation
at any time.

* Avoid raising expectations about the direct benefitthefconsultation. Be honest and clear about
how the outcomes of the research will effect theke are taking part.

Timing and location

* The time at which the consultation takes place shaild®se who are taking part rather than you.
Consultations should never interfere with childrentsosding or rest, or get children into trouble with
parents or employers for missing out on work.

* Never keep children (or adults) waiting. Their time iugale.

» Discussions should be done somewhere quiet and withoakotse presence of adults other than those
conducting the consultation. This means that settmgst be free of interference. However, it is also
important that the community do not become suspicibositawhat you are doing with the children.
Choosing a place where the community can see youpobimear what the children have to say, and
offering full explanations to the community about tb@sultation process will help.

» Spaces for research must always be child friendly ancdasm

» Always speak to boys and girls separately, and use faesdarchers to speak to girls.

Confidentiality
* Views of children should be kept confidential. This mearlg sharing and discussing what children
have told you in a way that does not reveal the ideafithe child.

Food and transport

» Transportation should be in place to move children froem@mmunity to the other especially if it is
over a mile.

* Food should be prepared if children will be kept for longreavell beyond lunchtime and snacks
provided for meetings of a few hours.

Dealing with distress and the issues raised

» Discuss how to respond to situations where a child becdisteessed by the subjects being
discussed.

» Do not push a child to talk about upsetting issues. Let takethe lead and make their own
decisions about what they want to tell you.

» Discuss with colleagues how to respond to cases wiahigdareveals extreme forms of abuse or
neglect in their current daily lives — what support canffered?

* Never end an interview with the child being upset. Brimgrtiiback to happier thoughts.
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Responding to suspicions of abuse by those conducting the soltation

* Never work alone with a child. Always work in pairsimia setting where you are clearly visible to
other members of the community. This is for your owngutin against allegations of abuse as well
as for the protection of the child.

» If you suspect that one of your colleagues is abusing @& @bring the consultations seek advice from
Save the Children about the appropriate action to tBlenot do nothing.

Remember to act in children’s best interests at all tires.
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Handout 14: Checklist for developing emergency prep aredness plans

Participation and community mobilisation

What contributions can your organisation(s) make to:

» Consulting children and other community members aboutlikely needs during emergencies

* Ensuring that the contributions that children and othemeonity members could make in responding
to emergencies are recognised and explored

* Using existing community level structure to respond to childraghts during emergencies

» Developing new structures to respond to children’s rightsng emergencies if necessary.

Avoiding and responding to separation

What contributions can your organisation(s) make to:

* Minimising the risk the risks of children becoming sepatdtem their parents during emergencies

» Ensuring that separated children are quickly reunited with paeents

» Caring for separated children, and developing alternativdhamesms to avoid the use of residential
care

Education

What contributions can your organisation(s) make to:

* Minimising disruptions to schooling during and after emergencie

» Establishing new systems of basic education for displacedaia@md

» Ensuring that schools are used to help prepare childresgone in emergencies, and promote
reconciliation/ discourage violent conflict

* Making sure that teachers have strategies in placetegbrchildren in their care during emergencies

Abuse and exploitation

What contributions can your organisation(s) make to:

* Preventing children from engaging in harmful forms of kvduring or after emergencies

* Preventing the sexual, physical or emotional abuséitfren during or after emergencies
» Assisting children who have been abused or exploitedglorimfter an emergencies

Health, nutrition and shelter
What contributions can your organisation(s) make to:
» Ensuring that children’s rights to health, nutrition anelteln are met

Recognising diversity

In all of your actions:

* How can you work to ensure that the rights of alldreih, including girls, children involved in less
visible form of work such as domestic work, and childreth @isabilities, are met in an emergency
setting?

Co-ordination

* What will your organisation do to communicate your plart wihers working on children’s rights?
* How can you ensure that you share learning with other wafons?

* What can you do to ensure that there is no duplicati@ctofities?
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Handout 15: Problem Trees

Selecting children to take part

» Choose 5-8 children to take part in the discussion.

* Remember to speak to girls and boys separately. For thegeuof this consultation, focus on older
children (aged over 11 or 12).

* When you first meet the children, explain:

0 What the consultation is about

How long it will take

How the findings will be used

That there will be no direct benefits to them foringkpart

That anything that they say will be kept confidential

* Ask them if they have any questions for you about thewtation.

* Ask them if they are willing to take part and respect ttegision if they say no.

» Seek consent from parents/ carers and inform other mermbtre community about what you are
doing.

» Discuss an appropriate time and location for doing tbelpm trees.

o o0o0oo

Choosing a venue for the discussion
* Find an appropriate venue where you will not be disturbedenheard by others in the community,
but which will also not raise suspicions about what gaeidoing with the children.

Introductions

At the start of the discussion:

* Make sure everyone is sitting in a circle, and thatyeree is sitting at the same level (preferably on
the floor). It is important that the facilitatorrcaee everyone’s faces.

* Introduce yourselves and any other colleagues present atitegdtildren to introduce themselves.

* As when you first meet the children, explain:

o0 What the consultation is about

How long it will take

How the findings will be used

That there will be no direct benefits to them foringkpart

That anything that they say will be kept confidential

» Ask them if they have any questions about the consuitatio

» Ask them if they want to take part, and make sure tlegt khow that they have a choice. If they say
that they don’t want to take part and choose to leave, aegpe decision.

» Ask them if they are happy for notes to be taken.

* Play an ice-breaking game with the children to make tleehrelaxed.

0]
0]
0]
0]

Developing a problem tree

* Ask: What types of conflict is there in your community?

* Get the children to select one type of conflict

» Ask for a volunteer to draw a large tree on across akpexce of flip chart paper with roots and
branches. Explain that the roots of the tree aredhses of the problem and the branches the
conseguences.

» Ask for a volunteer to write the type of conflict they @elected in the centre of the tree.

» Ask: What are the causes of this conflict? Get thaggaaints to write causes along the roots of the
tree.

» Ask: What are the consequences of this conflict? lagepéarticipants to write consequences along
the branches of the tree.
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» Ask: How can we prevent this conflict? Get the partiats to write these solutions next to the
causes. Probe about each of the causes that thepaautischave identified.

» Ask: How can we reduce the damaging effects of conflig€? the participants to write these
solutions next to the effects. Probe about eacheoéttects that the participants have identified.

Closure

At the end of each discussion:

* Explain that your questions are now over

» Ask them if they have any comments to make or anythingledsewould like to add
* Ask them if they have any questions for you.

* Thank them for taking part.

Don't forget to end on a happy note.

Remember to take notes, and to keep a copy of the problenet.
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